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The Pinch of SaLT collection
As part of its ongoing commitment to the encouragement of reading
and teaching innovation, Anaya presents the Pinch of salt collection
as a response to the new challenges of the education system. Intended for
Primary Education, the collection combines literature with contents from
different curriculum subjects. Each book handles these contents via a fictional story with a captivating and fun plot, using language appropriate
for the age of the readers. The attractively designed and generously illustrated books are accompanied by ten work cards with proposed activities
that may be completed individually or in groups, either at home or in the
classroom.

The author, Ana Alonso, is a writer, poet and teacher, with a long
literary background. In recent years she has published numerous books
for children and young adults, including the prestigious series La llave del
tiempo (The Key of Time) and Versos piratas, piratas en verso (Pirate Verses,
Pirates in Verse), in Anaya, and she has received important awards, including the Hiperión Poetry Prize and the Barco de Vapor Children’s Literature Award.
The Pinch of salt Reading Plan offers a new focus, based on
the most recent studies on the acquisition of reading habits at an early
age, as well as on the experience of numerous teachers. Thought-provoking and stimulating (with dramatisations and complementary materials
written by the author herself), it has been carefully designed to encourage
reading efficiently at all levels of Primary Education.
We hope that both pupils and teachers will find in these books the “pinch
of salt” necessary to stimulate creativity and add excitement to our daily
routine.
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The Pinch of SalT materials
For the pupils
The reading book

The work cards

Through the adventures of Lucas, a child
superhero, pupils of the second cycle of
Primary Education will be able to consider
the processes of landscape transformation and their agents (such as the sea,
rivers, the wind...), and the changes the

The book includes ten work cards in colour that will allow pupils to complete activities, inside and outside the classroom.
These activities are intended to complement their reading and reinforce the
curriculum contents covered in the story,
as well as to cover the specific needs of each
pupil. The postcard included at the end of
the book can be used to write to the author
(preferences, suggestions...).

earth has undergone over its history.

At the same time, they will consolidate their
reading habits, acquiring new vocabulary and a better understanding of written
language.
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The audio CD

1 Look at the picture.

Why do you think smoke
is coming out of the
mountain? Explain
it in your own words.

The book includes an audio CD that contains the recording of all the chapters. By
listening to t he text, read by a native teacher, the students will be able to work on
their word pronunciation and verify their
listening comprehension skills.
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Activities
Consolidation: 1 and 2

2 Read and listen to the following statements. Then say whether they are true
(T) or false (F):

Interdisciplinary with

50Language: 1 and 2

Skills
Writing

❏ Sandy deserts are formed by the action of the wind.

Speaking

❏ Vegetation prevents rainwater from washing away the soil.
© Grupo Anaya

mountains that existed hundreds of millions of years ago are much lower
❏ The
now.

Learning skills

1 Look at the photographs. Then answer the questions and

❏

Volcanoes are only formed in places where it does not rain.
explain them in
class.
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The Rock-Eating
Monster

Name:

Contents
Characteristics of rocks

Audio CD

Relief forms
Fast and slow changes
to the landscape

a) What do you think has formed the hole in the cliff in the photo
on the left?

b) What do you think has given the form to the landscape on the right?

Activities
Consolidation: 1 and 2
Interdisciplinary
with Art: 2
Skills
Writing
Speaking

.
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Types of rocks
Fast and slow changes
to the landscape
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Contents

For the teacher
The Teacher’s Book

Teaching suggestions

The Teacher’s Book includes teaching suggestions to help teachers make the most
of the reading of the book and the work card
activities, by offering guidelines for their
use, organised in practical tables. It also
contains other complementary materials
(assessment game, various dramatic
games and a vocabulary list).

•

Key competences

•

Area objectives

•

Curriculum contents

•

Methodology

•

Using the work cards (including
practical tables and solutions)

•

Values in the book

Teaching suggestions

competences worked on using the work cards
Card 1: activities 1 to 3
Experimenting
Card 6: activities 1 and 2

Observation

1

Key compentences

Card 8: activities 1 and 2

Reading comprehension

Card 2: activities 1 to 5

Written expression

Card 9: activities 1 and 2

The following key competences can be worked on using The Rock-

Card 4: activities 1 and 2

Eating Monster:

Linguistic and communicative

Reasoning and relating concepts

Card 5: activities 1 and 2

Applying what has been learned

Card 7: activities 1 and 2

• Enrich vocabulary specific to the area.
Card 10: activities 1 to 3

• Be rigorous in the use of the specific terms used in this area.
• Know how to build a discourse: take care in the precision of terms, linking
of ideas, verbal expression.
• Acquire specific terminology regarding living things, objects and natural
phenomena.

Card 3: activities 1 and 2

• Understand informative, explanatory and argumentative texts.
• Transmit ideas in information regarding nature.

Card 4: activity 2

4

Knowledge and interaction
with the physical world

6

Creativity

Methodology

Card 8: activity 3

Values in the book

Card 9: activity 2

• Interpret the physical world via the concepts learned.
• Be able to define problems, consider solutions and prepare strategies.
9

introduction

The main values covered in The Rock-Eating Monster
25

The objective of the Pinch of SaLT Reading Plan is to present the
reading of each book as a game focused on learning and the consolidation
of the reading habit.

Intellectual curiosity

Striving for excellence

For this reason, we have included in this Teacher’s Book a selection
of materials designed to motivate pupils before, during and after reading.
The materials included in the Book to make the most of this focus are as
follows:

Perseverance

assessment game: A leisure activity designed to revise what has
been learned. In this case, it consists in the preparation by the pupils of a
“newspaper interview” with Lucas the superhero.

Bravery

Respect for the environment

Dramatic games: A selection of entertaining activities based
on the most recent teaching studies, designed to work on reading comprehension and support the acquisition of curriculum contents via the
book (not forgetting the friendly Biblionauts, the four characters we
introduced in the first cycle to help encourage children to read, and who
can also be used as a resource in this cycle if teachers consider this necessary).

Vocabulary: A photocopiable selection of terms that appear in the
book, with clear and simple definitions, that can be used as a guide for the
children during reading.
Some guidelines are provided below regarding how to approach
reading, as well as on how to make the most of the complementary materials after reading the book. Teachers can adapt them to their teaching
practice where they feel this to be necessary, since they are the ones who
have the most knowledge of the educational requirements of their pupils.

16
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The PINCH OF SALT games

Vocabulary

To work on reading comprehension and
support the acquisition of curriculum
contents, we offer a series of dramatic
games and an assessment game that
will assist pupils to revise what they have
learned through reading the book. In this
case, the “assessment game” consists in a
newspaper interview with Lucas the superhero, the main character of the book.

Vocabulary
antidote: A substance used to fight against the effects of a poison.
Example: There is no antidote for the venom of those snakes.

canyon: A deep valley between two mountains, where a river flows.
Example: One of the most emblematic places of the USA is the Grand
Canyon.

carnivore: An animal that eats meat, that is, animals.
Example: Lions are carnivores.
Related word: carnivorous.

clay: Mineral substance that, when saturated with water, can be moulded
like plasticine and can be used to make ceramics.
Example: The potter was making a clay pot.

cliff: A coast formed by a vertical wall pounded by the sea.
Example: A strong wind was blowing over the cliff.
crest: A decoration or thing that has the shape of a group of feathers.
Example: The dog’s tail is shaped like a crest.

Dune: A mound of sand formed by the wind. It is typical of deserts and
beaches.
Example: The camels advanced slowly across the dunes of the desert.

Galaxy: A group of millions of stars that form a spiral or a nebula, and
which may have a black hole in the centre.
Example: It was the brightest star in the whole galaxy.
Related word: galactic.

Granite: Granular, hard and compact rock, formed by three minerals
(quartz, feldspar and mica). It is used a lot in building and decorating.
Example: The monument was made of granite.
39

Dramatic games
These games have been designed to work on the contents of the
book, while encouraging the pupils’ creativity and imagination of the
pupils.
The first thing that the participants need to understand is that
there are no “correct” or “incorrect” answers to the game. It uses an
open approach where many different interpretations are possible, provided that the basic rules are respected. In this way the games not only
serve as instruments for learning, but also contribute to developing
the pupils’ self-sufficiency with regard to the interpretation and application of rules, as well as their sense of responsibility with regard to
applying them.
According to the most recent educational studies, this is, without
any doubt, the most valuable contribution that the dramatic game makes
to education: that of fostering self-control and the acquisition of values by
interiorising a particular role within a defined game situation.

Game 1: “While you were sleeping”
THE NEWSPAPER FOR EXTRAORDINARY PEOPLE

Clear an area of the classroom to serve as a “stage”. This area must
be big enough to allow the children to move without difficulty.

An interview with Lucas

Scatter different
objects across the stage to simulate mountains,
33
rocks, forests, etc. (These may be everyday objects from the classroom, such as cushions, chairs, coats, bags...).

A young superhero who has just
experienced a strange adventure.

_______________________
_______________________
_______________________

Lucas: Draw lots to choose the boy or girl who will play the role of
Lucas the superhero. If it is a girl, she can be a superheroine and use
her own name.

_______________________
_______________________

The intergalactic sorcerer: Another boy or girl is chosen to play the
sorcerer.

_______________________
_______________________

The geological agents: The rest of the children are divided into
groups. Each group will represent a geological agent: one will be
the wind, one will be the sea, one will be the river, another, the volcano. The teacher may also agree to include some geological agents
that do not appear in the book (ice, groundwater, etc.).

First of all, Lucas, many thanks for agreeing
to give this interview. We know that you
have just survived a difficult adventure.
What exactly did the intergalactic sorcerer
do to you?

_______________________

_________________________

_______________________

_________________________

_______________________

a) The intergalactic sorcerer explains to Lucas the spell he has put
on him and what is going to happen.

_________________________

_______________________

_________________________

_______________________

Observation: Their classmates may help to explain it with their own
contributions, in an orderly fashion.

_________________________

_______________________

b) Lucas pretends to sleep (he may be blindfolded). The teacher
calls one of the groups and asks its members to transform the
“landscape-stage” around Lucas, in silence. When they have
finished modifying the landscape, the teacher asks Lucas to
wake up.

_________________________

_______________________

_________________________

_______________________

Procedure:

8

Who is Lucas?

_______________________
_______________________

characters:

34
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The Voice of the Superhero

Materials required:

_________________________
_________________________

30

_______________________
_______________________

_______________________

Teaching suggestions
1

Key compentences

The following key competences can be worked on using The Rock-

Eating Monster:

Linguistic and communicative
• Enrich vocabulary specific to the area.
• Be rigorous in the use of the specific terms used in this area.
• Know how to build a discourse: take care in the precision of terms, linking
of ideas, verbal expression.
• Acquire specific terminology regarding living things, objects and natural
phenomena.
• Understand informative, explanatory and argumentative texts.
• Transmit ideas in information regarding nature.

Knowledge and interaction
with the physical world
• Interpret the physical world via the concepts learned.
• Be able to define problems, consider solutions and prepare strategies.
9

• Design small research projects.
• Analyse results and communicate them.
• Observe the physical world, obtain information and act accordingly.
• Be aware of the body and the relationships between habits and lifestyles
and health.
• Be aware of the implications of human activity on the environment.
• Look for solutions in order to advance towards achieving sustainable
development.
• Participate in taking decisions regarding local and global problems posed.

Information and communication
technologies (ICT)
• Use different search, selection, an organisation procedures and apply
them in the area.
• Use information and communication technologies to obtain an upto-date view of scientific activity.

Social and civil
• Become aware of the role of society in scientific advance.
• Know how essential debates have taken place for the advance of science
in order to understand the evolution of society.

Learning to learn
• Develop techniques for learning, organising, memorising and recalling
information.
• Make summaries, outlines or mind maps.
• Reflect on what has been learned and how.
10

• Acquire essential concepts linked to our natural knowledge to incorporate information originating in the pupils’ own experience or
from documents or audiovisual materials.
• Acquire procedures for the analysis of causes and consequences.

Personal autonomy, initiative and emotional
developement
• Take decisions based on self-knowledge (in the school setting and in
leisure activities).
• Participate in the finding of solutions.
• Have the ability to initiate and complete projects.

11

2
•

Area objectives

Objectives in Science for the second cycle
of Primary Education
• Identify the main elements of the natural environment (situation, geographical features, weather, vegetation, fauna, etc.), describing their
most relevant characteristics, establishing similarities to and differences from other known environments (holiday destinations, places where family and friends live, etc.).
• Participate in group activities in a constructive, responsible and supportive manner, respecting the basic principles established (taking turns
to speak, paying attention to others, contributing ideas and taking into
consideration the decisions and agreements made).
• Develop an attitude of respect and evaluation of one’s own contributions and those of others.
• Identify the impact of some human activities on the natural and social
environment, distinguishing between positive and negative actions.
• Adopt attitudes that contribute actively to the conservation and improvement of the environment and cultural heritage.
• Value the efforts of those who dedicate themselves, altruistically, to the
care and improvement of natural and cultural heritage.
• Detail the impact of the changes and transformations caused by the
passing of time on the elements of one’s social environment and on
oneself.
• Analyse some simple relationships of simultaneousness, succession
and causality in changes.
• Understand, express and represent via different codes (cartographic,
numeric, graphic, technical, etc.) events, ideas and situations in the pupils’ social, natural and cultural environment.
12

• Detect, delimit, define, pose and resolve simple problems related with the
most significant elements of the natural and social environment, using increasingly systematic and complex strategies to search for, collect, analyse,
save and process information and to formulate hypotheses, testing these
and proposing other alternatives.

Objectives in English as a Foreign Language
for the second cycle of Primary Education
• Take active part in class activities, respecting the basic rules of oral
interaction.
• Answer requests in a simple way. Give instructions or information
suited to already known communicative situations.
• Use the English language to communicate with the teacher and
classmates in everyday school activities, paying attention to the rules of interpersonal communication and showing respect for their
classmates’ contributions.
• Show appreciation for everyone’s company and cooperation.
• Create correctly simple short written texts about their body, family,
home, games, food and animals, expressing their feelings towards
people, things, functions or situations.
• Classify words into very simple categories.
• Read and understand short simple texts related to their own experiences and interests, which have previously been worked with orally.
• Read and understand their own written production.
• Read and understand the most habitual signs, notices and messages
in their surroundings and in the media.
• Use new technologies to express themselves in English.
• Reflect on the use of non-verbal resources as tools to express themselves in English.
• Value the importance of communicating in a foreign language, and
enjoy the process of doing so.
13

• Respect the customs and traditions of children from different cultures.
• Become aware of and develop their own personal abilities to learn to
use the foreign language as a communicative tool.
• Show interest in learning English as a foreign language, with a receptive and confident attitude about their own ability to learn.
• Use actions to learn and practise new expressions.
• Become aware of the importance of the resources used to learn other
languages in order to apply them to the learning of the foreign language.
• Use aspects referring to phonetics, rhythm, stress and intonation as
basic communicative elements.
• Identify language structures and lexical features and use them in
communication.

14

3

Curriculum contents

Contents of Science 3
(Year Three)
• The landscape, its elements, its types and the main relief forms of
landscapes. Identification and description of the most representative
types of landscape.
• Characteristics of the Earth that have allowed the existence of the biosphere and characteristics of water and land environments.
• Basic measuring procedures applied to environmental events and phenomena.
• Past, present and future. History. Personal and local history.

Contents of Science 4
(Year Four)
• The relief of landscapes: the relief forms of inland and coastal landscapes.
The landscapes of the autonomous community.
• Rocks and minerals. The characterisation of rocks according to their
properties.
• Some common rocks: granite, basalt, limestone and chalk.
• Changes in the rocks of the landscape: processes that modify rocks
slowly and processes that modify them quickly.
• The use of rocks (rocks for building and decoration, rocks for obtaining
materials). Obtaining rocks (mines and quarries).
• The values of landscapes and their alteration.

15

4

Methodology

Introduction
The objective of the PINCH OF SALT Reading Plan is to present the
reading of each book as a game focused on learning and the consolidation
of the reading habit.
For this reason, we have included in this Teacher’s Book a selection
of materials designed to motivate pupils before, during and after reading.
The materials included in the Book to make the most of this focus are as
follows:

Assessment game: A leisure activity designed to revise what has
been learned. In this case, it consists in the preparation by the pupils of a
“newspaper interview” with Lucas the superhero.

Dramatic games: A selection of entertaining activities based
on the most recent teaching studies, designed to work on reading comprehension and support the acquisition of curriculum contents via the
book (not forgetting the friendly Biblionauts, the four characters we
introduced in the first cycle to help encourage children to read, and who
can also be used as a resource in this cycle if teachers consider this necessary).

Vocabulary: A photocopiable selection of terms that appear in the
book, with clear and simple definitions, that can be used as a guide for the
children during reading.
Some guidelines are provided below regarding how to approach
reading, as well as on how to make the most of the complementary materials after reading the book. Teachers can adapt them to their teaching
practice where they feel this to be necessary, since they are the ones who
have the most knowledge of the educational requirements of their pupils.

16

Before reading:
Presentation of the book
Before starting to read The Rock-Eating Monster, the teacher can
present the book, using as a reference to situate the readers some other stories about superheroes that they may know from the cinema, television, comics, etc. One way of focusing this introduction would be to ask the pupils
about superheroes they know and the powers of each one. After listening
to the pupils’ replies, the teacher can comment on the differences between
Lucas, the superhero featured in the book they are going to read, and the
superheroes that they know, emphasising the fun aspects of the character,
always taking care not to reveal decisive aspects of the plot.
Another aspect that can be dealt with in this presentation of the
book is time travel, asking the pupils whether they know any stories about
time travel or whether they think journeys like that are possible and, if so,
what they imagine them to be like.
In short, the idea is to find points of connection between the pupils’
interests and the story they are going to read that induce them to read it
with enthusiasm and curiosity.

During reading:
Two possible alternatives
Once the teacher has prepared the pupils to immerse themselves in
the book, it is time to begin reading it. There are two ways of approaching
the reading, depending on the time available and the educational use that
the teacher wishes to give the text:

Reading in the classroom: The book can be read directly in class,
using the sessions necessary for this. To encourage the pupils to acquire a
habit of reading, the best way would be to combine four strategies during
these sessions:
• Reading aloud by the pupils, to foster reading fluency and work on intonation.
• Reading aloud by the teacher, in the form of story-telling.
• Listening of the audio CD.
• Silent reading.

17

During these sessions, teachers can interrupt the reading whenever they consider it necessary in order to comment on the story with
the children, ask and answer questions on the text or make fun observations. This task can also be delegated to some of the pupils (a different group in each session). In addition, the photocopiable vocabulary
included in this Teacher’s Book may be used to work on those aspects
of the Science curriculum that appear in the text and to resolve doubts
regarding vocabulary.

Individual reading at home: After presenting the book in class,
the teacher can recommend that the pupils read it as a complementary
activity to be performed at home. This will encourage the habit of continued reading, the incorporation of reading in their leisure activities and
individual responsibility. To support the pupils in this task, it would be
ideal to give them the photocopiable vocabulary included at the end of
this Teacher’s Book, and to monitor the reading process on an individual
basis by means of informal questions regarding the book. The students
will be able to use the audio CD included in the book as a guide to overcome their pronunciation problems and to improve their intonation and
comprehension skills.
A period of one month can be set to finish reading the book, after which
some of the aspects covered in it can be worked on using the work cards.
Another alternative is to make the whole activity voluntary, and allow
the pupils to choose which activities included in the teaching resources they
prefer to do.

After reading:
Dramatic games and work cards
Whether the book is read in class or at home, once the pupils
have finished reading, the teacher will organise a session of revision
and assessment of the pupils’ reading comprehension using for this the
dramatic games offered among the resources of the Reading Plan.
Through these games, the pupils will be able to act out some of the
situations that appear in the story and look more deeply at their meaning,
exploring the curriculum contents tackled in the book in an entertaining
and enjoyable manner, which will allow them to develop their creativity
and use it as a support for learning.
18

After the session of “dramatic games”, teachers can hand out the
work cards and use them as they consider appropriate to carry out compulsory and voluntary activities. In the following section, some indications
are given regarding the use of these resources in and out of the classroom.

19

5

Using the work cards

Each title of the Pinch of salt series is accompanied by ten
work cards with various activities that allow pupils to work on the contents
of the book either in class or at home. Furthermore, each card includes
information on the curriculum content, the competences and the types
of activities that can be worked on. The activities are designed to cover a
wide range of uses, and, according to the different uses, we have classified
them as follows:

Consolidation activities: To consolidate curriculum contents and
contribute to a better assimilation of these by the pupils. They can also be
used as assessment activities and as revision activities for pupils who are not
reaching the stage objectives.

Extension activities: To look at curriculum contents in greater
depth, or to deal with the special needs of pupils who have already assimilated
the basic curriculum contents.

Complementary activities: Extracurricular activities that are
performed voluntarily, either at school or at home.

After school activities: Extracurricular activities that are performed
outside school and which require monitoring by an adult.

In group activities: To form working groups and encourage collaboration and task distribution within the group.

Interdisciplinary activities: To allow the simultaneous handling
of curriculum contents from two different areas.

Activities for education in values: Activities of a transversal nature
which, based on the contents of a specific area, allow pupils to work on educational
aspects related with the acquisition of healthy habits and attitudes of cooperation,
integration and solidarity.

20

Structure of the work cards
Information on the competences
and abilities to be worked on

4

Learning skills

1 Look at the photographs. Then answer the questions and
explain them in class.

Contents
Characteristics of rocks
Relief forms
Fast and slow changes
to the landscape

a) What do you think has formed the hole in the cliff in the photo
on the left?

Activities
Consolidation: 1 and 2
Interdisciplinary
with Art: 2

b) What do you think has given the form to the landscape on the right?

Skills
Writing
Speaking

© Grupo Anaya

Information about the skills to be practised

Information on the method of use

Information on the content
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Guidelines for using the work cards
The tables we present below provide at-a-glance information regarding
the method of use of the work cards, indicating the types of activities, the competences and the contents that can be worked on with each one of the ten cards
for the book.

Summary of competences, contents and types of activities
and English language skills
Card
Number

Card 1

Competences

Experimenting

Contents

Activities

Skills

Relief forms

1 and 2:
complementary,
in group

1 to 3: speaking
and writing

Fast and slow
changes to the
landscape

3: extension

Characteristics
of rocks
Card 2

Understanding
what you have read

Types of rocks
Relief forms

1 to 5: consolidation

1 to 5:
reading, listening
and writing

1 and 2: extension,
interdisciplinary
with Art

1 and 2: writing

Fast and slow
changes to the
landscape
Relief forms
Card 3

Card 4

Stimulating
creativity

Thinking
and making
connections
Stimulating
creativity

Card 5
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Thinking
and making
connections

Fast and slow
changes to the
landscape
Characteristics
of rocks
Relief forms
Fast and slow
changes to the
landscape

1 and 2:
consolidation
2: interdisciplinary
with Art

2: writing

1 and 2: extension

1 and 2:
writing and
speaking

Relief forms
Fast and slow
changes to the
landscape

1: writing and
speaking

Summary of competences, contents and types of activities
and English language skills
Card
Number

Competences

Contents

Activities

Skills

1 to 3:
complementary

1 to 3:
speaking and
writing

Relief forms
Card 6

Research
Experimenting

Fast and slow
changes to the
landscape
Relief forms

Card 7

Applying what you
have learned

Learning to learn
Card 8

Observation
Stimulating
creativity

Card 9

Expressing yourself
in writing
Stimulating
creativity

Fast and slow
changes to the
landscape

1 and 2:
consolidation

1: reading
2: reading and
listening

Characteristics
of rocks
Types of rocks
Relief forms
Fast and slow
changes to the
landscape
Types of rocks
Fast and slow
changes to the
landscape

1 and 2: after school,
interdisciplinary
with Art

1 and 2:
consolidation,
interdisciplinary
with Language

1 and 2: speaking

1: writing
2: writing and
speaking

Types of rocks
Card 10

Thinking
and making
connections

The use of rocks
Fast and slow
changes to the
landscape

1 to 3: extension

1 and 2:
reading and writing

Types of activities performed using the work cards
Interdisciplinary activities with language

Card 9: activities 1 and 2

After school activities

Card 8: activities 1 and 2
Card 1: activities 1 and 2

Complementary activities
Card 6: activities 1 to 3
In group activities

Card 1: activities 1 and 2
Card 3: activities 1 and 2

Interdisciplinary activities
with Art

Card 4: activity 2
Card 8: activities 1 and 2
Card 1: activity 3
Card 3: activities 1 and 2

Extension activities
Card 5: activities 1 and 2
Card 10: activities 1 to 3
Card 2: activities 1 to 5

Card 4: activities 1 and 2
Consolidation activities
Card 7: activities 1 and 2
Card 9: activities 1 and 2
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Competences worked on using the work cards
Card 1: activities 1 to 3
Experimenting
Card 6: activities 1 and 2

Observation

Card 8: activities 1 and 2

Reading comprehension

Card 2: activities 1 to 5

Written expression

Card 9: activities 1 and 2

Card 4: activities 1 and 2

Reasoning and relating concepts

Card 5: activities 1 and 2

Card 10: activities 1 to 3

Applying what has been learned

Card 7: activities 1 and 2

Card 3: activities 1 and 2

Card 4: activity 2
Creativity
Card 8: activity 3

Card 9: activity 2
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Contents worked on using the work cards
Card 2: activities 2 and 4
Characteristics of rocks

Card 4: activities 1 and 2
Card 8: activities 1 and 2
Card 1: activities 1 to 3
Card 2: activities 1 to 5
Card 3: activities 1 and 2
Card 4: activities 1 and 2
Card 5: activities 1 and 2

Fast and slow changes to the landscape
Card 6: activities 1 and 2
Card 7: activities 1 and 2
Card 8: activities 1 and 2
Card 9: activities 1 and 2
Card 10: activities 1 to 3
Card 8: activities 1 and 2
Types of rocks

Card 9: activities 1 and 2
Card 10: activities 1 to 3
Card 1: activities 1 to 3
Card 2: activities 1 to 5
Card 3: activities 1 and 2
Card 4: activities 1 and 2

Relief forms
Card 5: activities 1 and 2
Card 6: activities 1 and 2
Card 7: activities 1 and 2
Card 8: activities 1 and 2
The use of rocks
26

Card 10: activities 2 and 3

Solutions to “The PINCH OF SALT work cards”
(The Rock-Eating Monster)
Card 1

1 and 2: Various answers.
3: a) Yes. b) Many years.

Card 2

1: It has changed. The river has excavated a canyon.
2: a) The Rock-Eating Monster. b) The river, erosion (both
are correct). 3: Because the sea has eroded the rocks and the
cliff wall has receded. 4: By the action of the wind on the
rocks. 5: Because the mountain is a volcano and he wants
the sorcerer to go into the crater, where a volcanic eruption
awaits him.

Card 3

1 and 2: Various answers.

Card 4

1: a) The sea, the waves. b) The wind.
2: The drawing should show a river flowing across a flat
landscape.

Card 5

1: More slowly, because there is no erosion.
2: a) The flag could be leaning, broken, buried in the sand or it
could have been dragged to another place by the action of the
wind. b) The flag would still be in the same place.

Card 6

1 and 2: Various answers. (The idea is to experiment).
3: Where it rains torrentially.

Card 7

1: Cliff – sea; canyon – river; sandy desert – wind; cave –
groundwater. 2: T T T F.

Card 8

1 and 2: Various answers. (The idea is for the children to
imagine a possible evolution of the landscape, the teacher
can discuss with them whether what they have imagined is
realistic).

Card 9

1: Because the mountain is a volcano.

Card 10

1: The landscape formed by clay would change more quickly
since clay, as it is softer, erodes more easily than a hard rock
like granite.
2: Because clay is softer and, when it is damp,
it can be moulded into any shape, which is not possible with
granite. 3: Because granite is harder and more resistant than
clay.

2: Various answers.
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6

Values in the book
The main values covered in The Rock-Eating Monster
Intellectual curiosity

Striving for excellence

Perseverance

Bravery

Respect for the environment
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Assessment game
Interview with a superhero
This game is played in writing. Each child will be given a photocopy
of the newspaper interview, and they will have to fill in the blank spaces by
answering the questions as though they were Lucas the superhero.
The objective of the game is to make them revise what they have
read, as well as allowing them to reflect again on the characteristics of
relief, changes in the landscape and the main agents of these.
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The Voice of the Superhero
An interview with Lucas
A young superhero who has just
experienced a strange adventure.

Who is Lucas?

_______________________
_______________________
_______________________
_______________________
_______________________
_______________________
_______________________
_______________________
_______________________

First of all, Lucas, many thanks for agreeing
to give this interview. We know that you
have just survived a difficult adventure.
What exactly did the intergalactic sorcerer
do to you?

_______________________

_________________________

_______________________

_________________________

_______________________

_________________________

_______________________

_________________________

_______________________

_________________________

_______________________

_________________________

_______________________

_________________________

_______________________

_________________________
_________________________
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_______________________
_______________________

_______________________
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_________________________
_________________________
What happened on the third day, when you
woke up?

_________________________
_________________________
Noir offered you an antidote against his spell
so as not to break the intergalactic laws. What
was the catch?

_________________________
_________________________
_________________________
_________________________
What did you find when you woke up after
the first night of the spell?

_________________________
How did you realise what was really happening?

_________________________
_________________________
_________________________
_________________________
_________________________

_________________________

What happened to Noir in the end?

_________________________

_________________________
_________________________

What happened when you woke up the second time?___________________

_________________________
Where did you choose to spend the third
night. Why?

_________________________
_________________________
Well that’s all, Lucas,
thank you very much for
answering our questions.

_________________________
_________________________
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Dramatic games
These games have been designed to work on the contents of the
book, while encouraging the pupils’ creativity and imagination.
The first thing that the participants need to understand is that
there are no “correct” or “incorrect” answers to the game. It uses an
open approach where many different interpretations are possible, provided that the basic rules are respected. In this way the games not only
serve as instruments for learning, but also contribute to developing
the pupils’ self-sufficiency with regard to the interpretation and application of rules, as well as their sense of responsibility with regard to
applying them.
According to the most recent educational studies, this is, without
any doubt, the most valuable contribution that the dramatic game makes
to education: that of fostering self-control and the acquisition of values by
interiorising a particular role within a defined game situation.
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Game 1: “While you were sleeping”

Materials required:
Clear an area of the classroom to serve as a “stage”. This area must
be big enough to allow the children to move without difficulty.
Scatter different objects across the stage to simulate mountains,
rocks, forests, etc. (These may be everyday objects from the classroom, such as cushions, chairs, coats, bags...).

Characters:
Lucas: Draw lots to choose the boy or girl who will play the role of
Lucas the superhero. If it is a girl, she can be a superheroine and use
her own name.
The intergalactic sorcerer: Another boy or girl is chosen to play the
sorcerer.
The geological agents: The rest of the children are divided into
groups. Each group will represent a geological agent: one will be
the wind, one will be the sea, one will be the river, another, the volcano. The teacher may also agree to include some geological agents
that do not appear in the book (ice, groundwater, etc.).

Procedure:
a) The intergalactic sorcerer explains to Lucas the spell he has put
on him and what is going to happen.
Observation: Their classmates may help to explain it with their own
contributions, in an orderly fashion.
b) Lucas pretends to sleep (he may be blindfolded). The teacher
calls one of the groups and asks its members to transform the
“landscape-stage” around Lucas, in silence. When they have
finished modifying the landscape, the teacher asks Lucas to
wake up.
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c) Lucas has to guess which geological agent has acted on the
“landscape-stage”, by asking his classmates questions. They may
only answer “yes” or “no”.
d) If Lucas manages to guess the right geological agent, the child
will take the place of the last pupil who answered his question,
who will now become Lucas. If Lucas does not get it right, a new
“geological agent group” will transform the “landscape-stage”.

Rules of the game:
The role of the teacher is to coordinate the game and motivate the
pupils.
The pupils should express themselves in their own words and improvise their performances using speech and body language.
The members of each group must only know the role they have
been assigned and not the roles of the other groups.

Objective:
This exercise will consolidate understanding of the plot of the book,
and the curriculum contents it covers, in an entertaining way.
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Game 2: “I am a river”
Materials required:
Clear an area of the classroom to serve as a “stage”. This area must
be big enough to allow the children to move without difficulty.
Optional: Stage make-up for the children to paint their faces.

Characters:
The geological agents: Each child will represent the geological
agent assigned to him/her: wind, rain, the sea, a river, a volcano,
groundwater, etc.
Observation: If they wish, the children may paint their faces for
the performance as they consider appropriate.

Procedure:
a) The teacher will write the names of the different geological agents
on pieces of paper and put these into a bag. Each child will take a
piece of paper from the bag and will have to interpret the geological
agent written on it.
b) One by one, the children will go on stage to represent the geological agents that correspond to them. In first person, using
gestures and words, each child will have to explain how, over the
years, he/she has modified the landscape.
c) The other children will have to guess which geological agent their
classmate is interpreting.

Rules of the game:
The teacher’s role is to coordinate the game and motivate the pupils.
The children should express themselves in their own words and
improvise their performances using speech and body language.
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The teacher will suggest to the children playing the geological
agents that they should give all kinds of details (for example: “here
there was a ...” and “now there is a...”).
Optional: Difficulty may be added to the exercise by banning
certain words from the vocabulary of each geological agent, so
that the narrator may not use them (for example: “blow” for the
wind, “waves” for the sea, etc.).
.

Objective:
This exercise will consolidate the curriculum contents covered in
the book (fast and slow changes to the landscape, relief forms ...).

37

Vocabulary
Antidote: A substance used to fight against the effects of a poison.
Example: There is no antidote for the venom of those snakes.

Canyon: A deep valley between two mountains, where a river flows.
Example: One of the most emblematic places of the USA is the Grand
Canyon.

Carnivore: An animal that eats meat, that is, animals.
Example: Lions are carnivores.
Related word: carnivorous.

Clay: Mineral substance that, when saturated with water, can be moulded
like plasticine and can be used to make ceramics.
Example: The potter was making a clay pot.

Cliff: A coast formed by a vertical wall pounded by the sea.
Example: A strong wind was blowing over the cliff.
Crest: A decoration or thing that has the shape of a group of feathers.
Example: The dog’s tail is shaped like a crest.

Dune: A mound of sand formed by the wind. It is typical of deserts and
beaches.
Example: The camels advanced slowly across the dunes of the desert.

Galaxy: A group of millions of stars that form a spiral or a nebula, and
which may have a black hole in the centre.
Example: It was the brightest star in the whole galaxy.
Related word: galactic.

Granite: Granular, hard and compact rock, formed by three minerals
(quartz, feldspar and mica). It is used a lot in building and decorating.
Example: The monument was made of granite.
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Herbivore: An animal that eats food of vegetable origin.
Example: Giraffes and zebras are herbivores.

Hypnotise: Provoke deep sleep using special psychological techniques.
Introduce ideas in the mind during the sleep.
Example: The magician hypnotised the boy to make him steal a
valuable jewel.
Related words: hypnosis, hypnotic, hypnotised.

Intergalactic: That travels from one galaxy to another.
Example: The intergalactic spaceship is ready.
Related words: galaxy, galactic.

Laser: An extraordinarily pure ray of light emitted by a very advanced
technological system.
Example: They operated on Marcos with laser surgery to cure his
short-sightedness.

Magma: Rock that has melted due to high temperatures.
Example: A lake of burning magma had formed inside the crater.
Related word: magmatic.

Membranous: Formed by membranes (that is, by very fine, elastic tissues
that surround or limit some organs).
Example: Bats have membranous wings.
Related word: membrane.

Plasma: A type of very dense gas that may contain a large amount of energy. The lightning in storms, for example, is formed by plasma that
reaches a temperature of up to 27,000 degrees.
Example: In the future, there may be plasma weapons.

Precaution: An action taken to prevent dangerous or unpleasant situations.
Example: Rodrigo always took the precaution of taking his umbrella
when he went out.
Related word: caution.
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Sleeping pattern: The time a person spends sleeping and waking over
a 24-hour period.
Example: People who work at night have to adapt their sleeping
patterns.

Solution: Liquid in which a solid substance or gas has been dissolved.
Some types of solution are given to people or animals to produce a
reaction in the organism.
Example: After the operation they gave him saline solution via a drip
because he couldn’t eat.

Sorcerer: A person who is able to cast spells.
Example: The sorcerer cast an evil spell on the forest.
Related words: sorceress, sorcery.

Spell: A charm, enchantment, hex.
Example: The fairy undid the witch’s spell with her magic wand.

41

