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Teaching suggestions

1 Key competences

Th e following key competences can be worked on using Snow White 
Goes to Town:

Linguistic and communicative
•	 Acquire vocabulary about the town.

•	 Read and understand a simple text.

•	 Adequately express thoughts, ideas and emotions.

•	 Read, understand and interpret instructions.

•	 Obtain and interpret information.

•	 Foster an interest in solving crosswords, word searches and riddles.

Mathematical
•	 Put reasoning processes into practice.

Social and civil
•	 Become aware of feelings and emotions in interactions with others.

•	 Accept rules for coexistence.

eaching suggestions
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•	 Use language as a tool for coexistence, respect and understanding.

•	 Understand the social environment we live in.

•	 Develop some responsible behaviour patterns.

•	 Develop attitudes for dialogue and conflict resolution.

Cultural and artistic
•	 Be aware of and value the town’s artistic heritage.

Learning to learn
•	 Verbalise the learning process: reflect on what has been learnt and how.

Personal autonomy and initiative
•	 Foster the acquisition and assimilation of good habits.

•	 Develop social abilities such as respect towards others, cooperation and 
teamwork. 

Information and communication 
technologies (ICT)
•	 Look for, obtain and communicate information. 

•	 Get started in the use of the different information technology tools.
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2	 Area objectives

Objectives in Science for the 1st and 2nd 
years of Primary Education
•	 Identify and describe some of the most common human actions in their 

surroundings (buildings, cars, parks, etc.) and express their opinion 
about the positive and negative aspects of these.

•	 Value and respect the different jobs done in their surroundings, as ways 
to improve the quality of life.

•	 Know and interpret facts of our daily lives by using simple codes.

•	 Use correctly the basic topological notions of position and proximity 
(up-down, in-out, right-left, indoors-outdoors, etc.) and express them 
with drawings, role-playing and games about limited or known areas.

•	 Generate the interest and autonomy required to look for, collect and an-
alyse the necessary information to solve simple problems in their near-
est surroundings.

•	 Identify the purpose of using devices and machines close to their expe-
rience (household appliances, home and school tools, cars, etc.) and 
value the positive aspects of these technological resources. 

Objectives in English as a Foreign Language 
for the 1st and 2nd years of Primary 
Educaction
•	 Identify and correctly represent the orders and expressions being stud-

ied.

•	 Acknowledge the importance of respecting others.

•	 Become aware of gender equality when it comes to carrying out school 
and home tasks.

•	 Value their friends’ company in the English class.
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•	 Classify words into very simple categories.

•	 Name some animals, represent their actions and become aware of their 
need for protection.

•	 Identify some sports and healthy activities.

•	 Name some toys and objects of everyday use, and make a reasonable 
choice of them for Christmas and their own birthday.

•	 Value the importance of communicating in a foreign language and en-
joy doing so.

•	 Identify and name some of their own and other people’s feelings, and 
progressively learn to value their importance. 

•	 Respect the customs and traditions of children from other cultures.

•	 Show their ability to understand the vocabulary being studied, by using 
physical responses, gestures and expressions. 

•	 Evoke actions to learn and practise new expressions.

•	 Show interest in learning a foreign language, showing a receptive and 
confident attitude about their ability to learn the language.

•	 Learn a song in English and its dramatisation.

•	 Respect the rules for coexistence in the classroom, thanking, sharing, 
etc.

•	 Value the importance of teamwork and learning from others.

•	 Take part in group activities.

•	 Value the importance of taking care of both their school and their natu-
ral environment.

•	 Show interest in trying different foods and naming them.
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3	 Curriculum contents

Contents of Science (1st year)
•	 The street: its characteristics and street furniture.

•	 Professions.

•	 Road awareness.

•	 Coexistence in the neighbourhood.

Contents of Science (2nd year)
•	 The town: Town Council and public services.

•	 Road awareness.

•	 Professions.
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4	 Methodology

Introduction
The objective of the PINCH OF SALT Reading Plan is to present the 

reading of each book as a game. For this purpose, we have created some 
characters, The Biblionauts, who travel into books, making their reading 
a fun and stimulating adventure. The teacher’s role is to bring these char-
acters to life with the puppets included with this Teacher’s Book, and to 
use them as a way to encourage children to read. The goal with our stu-
dents will be to avoid their rejecting the effort required to overcome the 
predictable challenges, such as finding new vocabulary or the lack of read-
ing fluency. 

Each of The Biblionauts has their own well-defined personality, 
which we can outline as follows:

Pinch: A smily and playful salt cellar. Pinch always pretends to be absent-
minded to provoke the intervention of the rest of the characters, and create 
some funny situations. Also, with his special wit, Pinch always has a poem 
to recite.

Captain Lunila: She is the boss in the spaceship, and has the role to medi-
ate and reconduct the situations that take place among the other charac-
ters.

Magnus: He is a very learned library mouse who tries to answer the ques-
tions posed by the other characters.

Kapek: He is the robot of the spaceship. A very perfectionist character 
who interprets every word literally. He is in charge of presenting the vo-
cabulary to the children. 

Some guidelines are provided below regarding how to approach 
reading, as well as on how to make the most of the complementary ma-
terials after reading the book. Teachers can adapt them to their teaching 
practice where they feel this to be necessary, since they are the ones who 
have the most knowledge of the educational requirements of their pupils.
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Before reading: Previous dramatisation
Before starting to read Snow White Goes to Town, the teacher can 

perform the previous dramatisation text using ‘the Biblionauts’ puppets. 
This text has been conceived to encourage pupils to face reading as if it 
were a journey, that is, a fun and surprising experience. The idea is to try to 
overcome the prejudices that lead some children from a very young age to 
reject reading as a boring and mechanical school task.

The ‘previous dramatisation’ text is for guidance only.  The educa-
tor can make it shorter or longer, taking into account their students’ reac-
tions, as the idea is to turn it into an interactive text. Some similar texts 
can also be invented or improvised, depending on the time and resources 
available. 

Another option is to invite students themselves to bring ‘the Biblio-
nauts’ to life, by adapting the dramatisation so that they can later perform 
it, or letting them improvise after giving them some general guidelines 
about the characters. We should remember that: Captain Lunila is the 
boss of the group and therefore, the one who always reminds the others 
what they should do at every moment. Kapek, the robot, has a very good 
memory, but he is very stubborn and perfectionist. Magnus, the mouse, 
relates the contents from the book to his previous knowledge, and final-
ly, Pinch who lends his funny touch to the dialogues, with his constant  
absent-mindedness.

During reading: Two possible alternatives
Once ‘the Biblionauts’ have prepared the pupils to immerse them-

selves in the book, it is time to begin reading it. There are two ways of ap-
proaching the reading, depending on the time available and the educa-
tional use that the teacher wishes to give the text:

Reading in the classroom: The book can be read directly in class, 
using three or four forty-five minute sessions for this. To encourage the 
pupils to acquire a habit of reading, the best way would be to combine four 
strategies during these sessions:

•	 Reading aloud by the pupils, to foster reading fluency and work on in-
tonation.
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•	 Reading aloud by the teacher, in the form of story-telling.

•	 Listening to the audio CD.

•	 Silent reading.

During these reading sessions, teachers can use ‘the Biblionauts’ 
puppets to say whose turn it is to speak, ask and answer questions on the 
text or make fun observations. This task can also be delegated to some of 
the pupils (a different group in each session). In addition, the materials 
and resources included in this Teacher’s Book may be used to work on 
those aspects of the Science curriculum that appear in the text and to re-
solve doubts regarding vocabulary.

Individual reading at home: After presenting the book in class, 
the teacher can recommend that the pupils read it as a complementary ac-
tivity to be performed at home. This will encourage the habit of continued 
reading, the incorporation of reading in the leisure activities of the pupils 
and individual responsibility. To support the pupils in this task, it would 
be ideal to give them some photocopies of Kapek’s Vocabulary included 
at the end of this Teacher’s Book, and to monitor the reading process on 
an individual basis by means of informal questions about the book. The 
students will be able to use the audio CD included in the book as a guide to 
overcome their pronunciation problems and to improve their intonation 
and comprehension skills.

A period of one month can be set to finish reading the book, after 
which some of the aspects covered in it can be worked on using the work 
cards. Another alternative is to make the whole activity voluntary, and al-
low pupils to choose which activities included in the teaching resources 
they prefer to perform.

After reading:  
Final dramatisation and work cards

Whether the book is read in class or at home, once the pupils have 
finished reading, the teacher will organise a session of revision and as-
sessment of the pupils’ reading comprehension using for this the text pro-
posed in the ‘final dramatisation’. In this text ‘the Biblionauts’ talk about 
the book in a relaxed way. The idea is to use Pinch’s absent-mindedness as 
a way to encourage students to talk about what they remember about the 
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contents of the book. This way, students are provided with the motivation 
to recall and summarise what has been read without the pressure involved 
in a conventional test or assessment exercise. On the other hand, Pinch’s 
character will provide students with versified summaries of the plot, which 
will help refresh the children’s memory in a playful and attractive way.

The dramatised text is orientative. The same way it happened with 
the ‘previous dramatisation’, the educator may make it longer or shorter, 
or simply use it as an outline and then adapt it to their students’ needs or 
personal preferences. It can also be substituted by an improvisation done 
by either the teacher or the students, always bearing in mind that the goal 
in this part of the Reading Plan is to recapitulate the contents of the book 
in a fun way, and to prepare students to work with these contents, either 
individually or in teams. 

After the ‘dramatisation’, teachers can select the work cards and 
use them as they consider appropriate to do compulsory and voluntary 
activities. In the following section, some indications are given regarding 
the use of these resources.
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5	 Using the work cards

Each title of the Pinch of Salt series is accompanied by ten 
work cards with various activities that allow pupils to work on the contents 
of the book either in class or at home. Furthermore, each card includes 
information on the curriculum content, the competences and the types 
of activities that can be worked on. The activities are designed to cover a 
wide range of uses, and, depending on the different uses, we have classi-
fied them as follows:

Consolidation activities: To consolidate curriculum contents and 
contribute to a better assimilation of these by pupils. They can also be used 
as assessment activities and as revision activities for pupils who are not 
achieving the stage objectives.

Extension activities: To look at curriculum contents in greater 
depth, or to deal with the special needs of pupils who have already assimi-
lated the basic curriculum contents.

Complementary activities: Extracurricular activities that are 
performed voluntarily, either at school or at home.

After school activities: Extracurricular activities that are per-
formed outside school and which require monitoring by an adult.

In group activities: To form working groups and encourage col-
laboration and task distribution within the group.

Interdisciplinary activities: To allow the simultaneous handling 
of curriculum contents from two different areas.

Activities for education in values: Activities of a transversal na-
ture. They are based on the contents of a specific area and at the same time 
allow pupils to work on educational aspects related with the acquisition 
of healthy habits and attitudes of cooperation, integration and solidarity. 
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Structure of the work cards

Contents

The town:  
town/city maps.

Activities

Consolidation: 1

Extension: 2 and 3

Interdisciplinary  
with Art: 2 and 3

Skills

Speaking

Writing

Applying what you have learnt1

1 This is the map of the town in the story. Use blue arrows 
to indicate the way that Snow White has to follow to 
go from the Dwarves’ House to building circled in red. 
Then compare your map with your classmates’.  

© Grupo Anaya, 2014

Information on the competences and 
abilities to be worked on.

Information on the contents.

Information on the method of use.

Information on the skills to be practised. 
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Guidelines for using the work cards 
The tables we present below provide at-a-glance information re-

garding the method of use of the work cards, indicating the types of activi-
ties, the competences and the contents that can be worked on with each 
one of the ten cards for the book.

Summary of competences, contents,  
types of activities and English language skills

Card 
number Competences Contents Activities

English 
language 

skills

Card 1 Applying what you 
have learnt

The town: town /
city maps

1: Consolidation
2 and 3: Extension

2 and 3: 
Interdisciplinary 

with Art

Speaking
Writing

Card 2 Expressing yourself 
in writing Street furniture 1 and 2: 

Consolidation
Reading
Writing

Card 3 Applying what you 
have learnt

Road awareness: 
traffic lights and 

signs

1: Consolidation
2: Extension

Reading
Writing

Speaking

Card 4
Thinking 

and making 
connections

Municipal services: 
municipal workers

1: Consolidation
2: Extension

Reading
Listening
Speaking

Card 5 Looking for 
information

Municipal services: 
The Town Council

1: Extension
2: Complementary
3: After school, in 

group

Reading
Writing

Speaking

Card 6 Looking for 
information

The town / city

1: Extension
3: Complementary

2 and 4: After 
school

4: Interdisciplinary 
with English and 

Art

Writing
Reading
Speaking
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Summary of competences, contents,  
types of activities and English language skills

Card 
number Competences Contents Activities

English 
language 

skills

Card 7

Applying what you 
have learnt

Expressing yourself 
in speaking and 

writing

The town / city: 
types of towns / 

cities and parts of 
a city.

Types of mammals

1: Consolidation
2: Interdisciplinary 

with Art
3: Complementary

4: Education in 
values

Reading
Writing

Speaking

Card 8 Applying what you 
have learnt

Road awareness: 
fines

1 and 2: 
Consolidation

3: In group
3 and 4: 

Interdisciplinary

Reading
Writing

Speaking

Card 9

Understanding 
what you have read

Looking for 
information

Education in values
1: Consolidation

2: Extension

Reading
Listening
Speaking
Writing

Card 
10

Understanding 
what you have read

Education in values

1 to 3: 
Consolidation

4: Extension
5: In group

Reading
Listening
Writing

Speaking
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Types of activities performed using the work cards

After school activities
Card 5: activity 3

Card 6: activities 2 and 4

Complementary activities

Card 1: activity 1

Card 2: activities 1 and 2

Card 3: activity 1

Card 4: activity 1

Card 7: activity 1

Card 8: activities 1 and 2

Card 9: activity 1

Card 10: activities 1 to 3

Extension activities

Card 1: activities 2 and 3

Card 3: activity 2

Card 4: activity 2

Card 5: activity 1

Card 6: activity 3

Card 9: activity 2

Card 10: activity 4

In group activities

Card 5: activity 3

Card 8: activity 3

Card 10: activity 5

Interdisciplinary actvities with Art

Card 1: activity 3

Card 6: activity 4

Card 7: activity 2

Interdisciplinary actvities with English

Card 6: activity 4

Card 8: activities 1, 3 and 4

Card 9: activity 1
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Competences worked on using the work cards

Reading comprehension
Card 9: actvity 1

Card 10: activities 1 to 4

Oral expression

Card 7: activity 4

Card 8: activities 1, 3 and 4

Card 10: activity 5

Written expression

Card 2: activities 1 and 2

Card 6: activity 4

Card 7: activities 1 and 3

Looking for information

Card 5: activities 1 to 3

Card 6: activities 1 to 4

Card 9: activity 2

Reasoning and relating concepts
Card 4: activities 1 and 2

Card 9: activity 1

Applying what has been learnt

Card 1: activities 1 and 2

Card 3: activities 1 and 2

Card 5: activities 1 and 3

Creativity

Card 1: activity 3

Card 6: activity 4

Card 7: activity 2

Acquisition of values

Card 6: activity 4

Card 7: activities 3 and 4

Card 9: activity 2
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Contents worked on using the work cards

Structure of a town / city

Card 1: actvities 1 and 2

Card 7: activities 1 to 3

Elements in a town / city

Card 2: activities 1 and 2

Card 3: activities 1 and 2

Card 6: activity 1

Urban institutions

Card 4: activities 1 and 2

Card 5: activities 1 to 3

Road awareness and Civil education

Card 1: activities 1 and 2

Card 3: activities 1 and 2

Card 8: activities 1 to 4

Card 9: activities 1 and 2

Types of towns / cities Card 7: activities 1 and 4

Artistic heritage

Card 5: activity 1

Card 6: activity 4

Card 7: activity 4
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Solutions to the PINCH OF SALT work cards 
(Snow White Goes to Town)
 

Card 1	 1, 2 and 3: Various answers.

Card 2	 1: Various answers. 
2: 

V T R A F F I C L I G H T S V

R E C Y C L I N G B I N S T Q

M P C U F W M W W H C Y U R G

F A L I T T E R B I N R O E L

A G R A T D C S E I U G A E Z

N M R I F R K S N P P O I T H

Y C T C V T A S C O X A M L N

B F S E E A P K H E K P V I B

G A B A N O X W C M K H E G W

Q F L O W E R B E D B Z N H C

E V D F Z D G T R P F B N T E

Card 3	 1: Circled: green traffic light. 
2: a) Do not enter. b) Stop.

Card 4	 1: Public gardeners – street cleaners – municipal police.  
2: Private vehicle – Municipal vehicle.

Card 5	 1, 2 and 3: Various answers.

Card 6	 1, 2, 3 and 4: Various answers.

Card 7	 1: Villages – cities – neighbourhoods. 
2, 3 and 4: Various answers.
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Card 8	 1: Various answers. 
2:	  - Skipping a red traffic light. 
	   - Not returning a book to the library. 
3 and 4: Various answers.

Card 9	 1: b) Because they want to keep their good actions secret. 
2: Various answers.

Card 10	 1 and 2: Various answers. 
3: Because Snow White is more beautiful than her. 
4 and 5: Various answers.
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6	 Values in the book

The main values covered in Snow White Goes to Town

Desire to better oneself 

Applying rules of coexistence

Valuing public services

Respect for the environment

Solidarity
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Assessment activity

Students will write what they like the most about the book on the 
back of the postcard included in the PiNCH OF SALT work cards.

Ana Alonso

Snow White Goes to Town

Ilustrations by Patricia Metola

© Grupo Anaya, 2010
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Dramatisations

Th e following texts are meant to be an orientative guide that teach-
ers can modify, expand or reduce, depending on their students’ needs.

Dramatisation previous to the reading
PINCH: Hello everyone… Phew! I thought I wasn’t going to arrive on time. 

Is everything ready for the journey?

LUNILA: Of course it is ready! It’s very late, Pinch! We were all waiting for 
you. Look at our passengers! Th ey want to start the journey as soon 
as possible!

PINCH: (Looking at the children) Are these the passengers? Th ey are many. 
Th at one over there looks familiar. (Talking to one kid) Do we know 
each other? What’s your name?

 (Child’s answer)

PINCH: Hello, pleased to meet you. My name’s Pinch. It’s because I’m very 
tasty. It’s logical, because I’m a salt cellar… My full name is Pinch of 
Salt, but as it is a bit long, my friends simply call me “Pinch”. Isn’t it 
a lovely name?

MAGNUS: Dear Pinch, don’t you think you should let the rest of us intro-
duce ourselves? You’re not the only one who is going to travel with 
the children, you know? (Looking at the children) Hello, children. 
My name’s Magnus. I’m a library mouse. Do you know what a li-
brary mouse is?

 (Children’s answers)

MAGNUS: A library mouse is a very, very wise mouse. Th at means I know 
a lot of things. A lot…

LUNILA: Come on, Magnus, stop trying to sound important. I will continue 
with the introductions. Children, this is Kapek. He will travel with us 
because he remembers everything. He’s got an elephant’s memory…
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KAPEK: But I’m not an elephant.

LUNILA: (She sighs) No, Kapek, you’re a robot. (Looking at the children) 
He’s got a very good memory, but he’s a bit stubborn and perfec-
tionist. Well, there’s only me left to introduce. I’m Captain Lunila, 
and I’m in charge of the expedition. I am the boss, the boss of the 
team. And all of us together are called…

ALL FOUR: The Biblionauts!

PINCH: The Biblionauts are like astronauts, but a bit different. 

LUNILA: Instead of travelling through space, we travel into books. 

MAGNUS: We’re excited about books. We’re crazy about books… aren’t 
we, Kapek?

KAPEK: I like books very much, but I’m not crazy about them. I’m not cra-
zy at all. My circuits work perfectly. 

	 (The other three sigh)

LUNILA, MAGNUS and PINCH: He’s a bit stubborn!

PINCH: Well, now we all know each other. I’m really happy to be travelling 
with all of you… (Looking at Lunila) Because we are going to travel 
with them, aren’t we?

LUNILA: (Nodding) Yes, we are. They too like books. They love them. They 
are excited about them. They are crazy about them…

KAPEK: (Alarmed) So, are all these children crazy?

	 (They all sigh)

MAGNUS: (Patiently) No, Kapek. It’s just a way of speaking. What Lunila 
means is that these children like reading very much. I think we’re 
going to have a very good time with them. Where shall we go today, 
children? What book are we going to visit? Do you know?

	 (The children answer)

LUNILA: Let´s see, let’s see. Let’s not rush. I’m going to check my maps. It 
was somewhere around here. Oh, I’ve got it! Today we’re going to 
visit a book titled ‘Snow White Goes to Town’. Is that what you were 
saying?

	 (Children’s answers)
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PINCH: Oh boss, you can get very annoying sometimes. They’ve been tell-
ing you for an hour! Snow White Goes to Town! It sounds good. And 
does anyone know what we are going to find on that planet?, I mean 
in that book?

MAGNUS: Well, I don’t know. To begin with, and according to the book’s 
title, I’d say we’re going to find Snow White. 

PINCH: Snow White… Snow White… That name sounds familiar, but I 
don’t know why. Children, do you know who that Snow White is?

	 (Children’s answers)

PINCH: Yes, she was the protagonist of a children’s tale, now I remember. 
And what happened to her in the tale? Can anyone tell me?

	 (Children’s answers)

PINCH: Ah, yes! You’re right. What a good memory you’ve got! And, is that 
the tale we’re going to read?

LUNILA: (Checking her maps) Not exactly. According to the map, in this 
story Snow White’s adventure is a bit different… I think that instead 
of getting lost in the forest, Snow White gets lost in a town. That’s 
why it’s called Snow White Goes to Town.

MAGNUS: In a town? Well, that sounds interesting! And dangerous!

PINCH: Poor Snow White. And what happens to her in the town? I’m sure 
she must feel very scared…

LUNILA: Well, we’ll find out when we get inside the story. And I think it’s 
time to begin our journey… Are you all ready?

	 (Children’s answers)

LUNILA: Are you sure you’ve got everything ready? Have you all got the 
book?

	 (Children’s answers)

LUNILA: Well, in that case, we can start the countdown. Come on, let’s all 
count:

EVERYBODY: Ten, nine, eight, seven, six, five, four, three, two, one, zero… 
Let’s read!!!!
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Final dramatisation,  
including ‘Pinch’s verses’
LUNILA: Well, everybody get ready to land. Pinch, Kapek, Magnus, go back 

to your positions. Ready to close the book? Let’s start the count-
down. Come on, all together:

EVERYBODY: Ten, nine, eight, seven, six, five, four, three, two, one…

LUNILA: Books closed! Let’s see… Is everybody all right? Has anyone got 
hurt? Does anyone feel sick? You? Well, you’ll see how you will feel 
much better soon. Well, children, how was your journey? Good? 
Did you like the story?

	 (Children’s answers)

LUNILA: What did you like the most?

	 (Children’s answers)

LUNILA: And what did you like the least?

	 (Children’s answers)

LUNILA: Listen, Pinch, what did you like the most?

PINCH: Oh, I’ve got such a bad memory that I can’t remember the story 
very well. I liked very much when Snow White got on the train and 
the train driver…

MAGNUS: On the train?

KAPEK: What train?

PINCH: (Impatient) At the beginning of the story. Snow White got on a 
train, didn’t she? What? What are you saying? That she didn’t?

	 (Children’s answers)

PINCH: On a bus? Ah, yes, it’s true. What a terrible memory I’ve got. She 
got on a bus to go to town because she wanted to see her granny and 
take her a little basket with honey, biscuits and…

MAGNUS: But what are you talking about?! You’re thinking about the 
wrong tale. The one with the little basket and the granny is not Snow 
White, is she?

	 (Children’s answers)
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MAGNUS: Who is she?

EVERYBODY: Little Red Riding Hood!

PINCH: Little Red Riding Hood! It’s true, what a bad memory I’ve got. No, 
Snow White wasn’t going to visit her granny. She was going to town 
because her stepmother had thrown her out of her house. Now I re-
member! She had thrown her out of her house because she was very 
lazy and didn’t want to pick up her toys, am I right?

	 (Children’s answers)

PINCH: Oh, so it wasn’t because of that? Then why did she throw her out? 
Who can remember?

	 (Children raise their hands and answer one by one)

PINCH: You’re right. Now I remember… The stepmother wanted to be the 
most beautiful woman, and she had a magic television to which she 
asked who the most beautiful woman around there was. And the 
television always answered ‘You!’. It was a television, wasn’t it? (Ask-
ing a child) What do you say?

	 (A child answers. If he doesn’t answer correctly, another one should 
be asked until someone says the right answer)

PINCH: Ah, it’s true! It wasn’t a magic television, it was a computer. And 
then one day, when the stepmother asked the computer who the 
most beautiful woman around there was, it didn’t answer ‘You’. It 
answered…

CHILDREN: Snow White!

PINCH: That’s right, Snow White! And then the stepmother got so angry 
that she sent her to town on a bus. And when she arrived to town, 
the driver told Snow White to get off the bus. And Snow White start-
ed to cry. And the bus driver looked at her with worry. He felt… Ah, 
Kapek, what was that word?

KAPEK: He felt ‘compassion’. It means he felt pity for her.  It’s in my ‘Vo-
cabulary’. Here it is: (He reads the definition) ‘Pity that a person feels 
for another person’. I even have an example: 

	 ‘The bus driver feels compassion for Snow White because he doesn’t 
like seeing her so scared when she arrives to town’.
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	 (We propose the introduction here of a little interactive game with 
the word compassion and its derivatives)

PINCH: Well, that’s what I wanted to say. That the bus driver felt compas-
sion. That he felt pity for Snow White… and then he gave her a lol-
lipop. 

MAGNUS: No! He didn’t give her a lollipop!

PINCH: He didn’t? So, what did he give her?

EVERYBODY: A map.

PINCH: Ah, you’re right. A map, which was a picture of… her family.

MAGNUS AND CHILDREN: No!!!!

PINCH: Wasn’t it a picture of her family? Then what was it? Can anyone 
remember? Let’s see, can you tell me?

	 (A child answers. If he doesn’t answer correctly, another one should 
be asked until someone says the right answer)

PINCH: All right, all right. Now I remember. The map was a picture of the 
town. And then Snow White, by looking at the map, could go to see 
the dwarves, who were… a rock band, weren’t they?

	 (Children’s answers)

LUNILA: Oh, Pinch, you’re so absent-minded. They weren’t a rock band, 
they were an NGO. Weren’t they, travellers?	

	 (The children nod)

PINCH: Ah, yes, now I remember. The Dwarves’ Anonymous Organiza-
tion. It took care of children in trouble. And they had that name be-
cause… because…

KAPEK: Because they wanted to keep their real names secret. And children 
called them by the colour of their waistcoats. There were seven of 
them: red, orange, yellow, pink, green, blue and purple…

PINCH: Oh, what a good memory, Kapek! What a wonderful memory! 
You’ve got an elephant’s memory…

KAPEK: I’m not an elephant.

PINCH: I know, I know. It’s just a way of talking, man…

KAPEK: I’m not a man.
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PINCH: (He sighs) I know, Kapek. You’re a robot. It was just a way of talk-
ing, man… I mean, robot.

MAGNUS: What I liked the most about the story is how well the Dwarves’ 
House worked, and how happy Snow White was there… Until the 
stepmother appeared again, wearing a disguise!

PINCH: Yes, it’s true! When the stepmother appeared again, dressed as 
a policewoman… What? What are  you saying? That she wasn’t 
dressed as a policewoman? Then, what was she dressed as?

	 (Children’s answers)

PINCH: As a street peddler? Ah, yes, that’s true. And she was selling poi-
soned lemons. And she wanted Snow White to eat one of her lem-
ons.

LUNILA: But Pinch, they weren’t lemons! They were apples…

PINCH: Oh, really? But it would have been much better it they had been 
lemons, because as lemons are sour, no one would notice the taste 
of the poison…

LUNILA: Ok, but no one likes eating lemons as a snack! And on the oth-
er hand, everyone likes apples. And the stepmother wanted Snow 
White to eat the apple.

PINCH: But she didn’t eat it. Because then a policeman came and arrested 
the stepmother for selling apples on the street. And then the prince 
came and took the disguise off from the stepmother, and everyone 
could see who she really was. And then… And then… What hap-
pened then?

	 (Children’s answers)

PINCH: Ah, you’re right! Snow White went with the prince to have a snack, 
and then they went to see the king, who was the prince’s father, and 
then they organised an excursion, and…

MAGNUS: Pinch! The tale finishes when the prince goes with Snow White 
to have a snack. There’s nothing else in the story…

PINCH: Well! But we can invent some more adventures, if we want… Let’s 
see, who can think of other things that could have happened to 
Snow White and the prince, after they went out for a snack?

	 (The children say their ideas)
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PINCH: Ah, really good. What a good idea! And yours too… How beautiful! 
You need to write them all, so you don’t forget them. And I’m going 
to write a summary of the story, so that I don’t forget it again. Let me 
see. Let’s see… Let’s see… Ah, I’ve got it. I’ve written it in verse so it’s 
easier to remember. Do you want me to read it to you? Do you?

	 (Clearing his throat, he reads)

Snow White had such beauty
that her stepmother with her cruelty,

sent her alone to town.
What a horrifying plan!

But Snow White was so clever,
that she used the map to discover

the way to a place where
people would take care of her

There the dwarves were the bosses
and they had rooms of different sizes.

There were children to play with
(and also a room to study).

The stepmother wore a disguise
and she wanted to give Snow White
an apple that was very bad.

But a policeman told her:
‘Dear lady, stop there!
Selling food in the street
is not allowed, so be discrete.
And let the girl go away
or for your cruelty you will pay’.
And then the prince also spoke
(he was a very fine bloke).
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And without losing his peace
he took her to the police.
They fettered her hands
and went on with their plans.
And then, while eating something,
the prince said: ‘This is surprising!
People with their efficiency
make this a wonderful city!’

	 (The rest of the Biblionauts applaud)

MAGNUS: Very good, Pinch.

KAPEK: Very good.

LUNILA: Very good! And now that you have summarised the story so well, 
I think that we can say the sentence that we always say at the end of 
our journeys. Do you want to say it with us? It’s very easy: ‘And they 
lived happily ever after’. Now, you say it:

THE CHILDREN: And they lived happily ever after!

THE BIBLIONAUTS: Goodbye!!!!
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Kapek’s vocabulary

Bunk beds: two beds on top of one another.

Compassion: pity that a person feels for another person.

Dwarf (plural: dwarves): an extraordinarily short person. 

To fi ne: to make someone pay money as a penalty.

Pan: a metal bowl used in cooking.

Poison: a substance that kills or hurts the organs.

Quilt: a warm cover for a bed.

Peddler: a person who sells goods in the streets.

Railings: a barrier consisting of a horizontal bar and supports.

Screen: a surface where we can see images and text in our computers.

Spell: a magical formula.

Stepmother: a woman who has married a child’s father after the death or 
divorce of their mother.

Wig: artifi cial hair.
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