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The PiNCH OF SALT collection
As part of its ongoing commitment to the encouragement of reading
and teaching innovation, Anaya presents the PINCH OF SALT collection
as a response to the new challenges of the education system. Intended for
Primary Education, the collection combines literature with contents from
different curriculum subjects. Each book handles these contents via a fictional story with a captivating and fun plot, using language appropriate for
the age of the readers. The attractively designed and generously illustrated
books are accompanied by ten work cards with proposed activities that
may be completed individually or in groups, either at home or in the classroom.
The author, Ana Alonso, is a writer, poet and teacher, with a long

literary background. In recent years she has published numerous books
for children and young adults, including the prestigious series La llave del
tiempo (The Key of Time) and Versos piratas, piratas en verso (Pirate Verses,
Pirates in Verse), in Anaya, and she has received important awards, including the Hiperión poetry prize and the Barco de Vapor children’s literature
award.
The PINCH OF SALT Reading Plan offers a new focus, based on the
most recent studies on the acquisition of reading habits at an early age, as
well as on the experience of numerous teachers. Thought-provoking and
stimulating (with dramatisations and complementary materials written by
the author herself ), it has been carefully designed to encourage reading
efficiently at all levels of Primary Education.
We hope that both pupils and teachers will find in these books the
‘pinch of salt’ necessary to stimulate creativity and add excitement to our
daily routine.
5

The PiNCH OF SALT materials
For pupils
The reading book

The work cards

Through the adventures of Clara and her
grandmother in Story Land, where people
pay more attention to stories than material things, students will be able to become familiar with the creative processes
used in the production of fictional stories
and go over the concept of antonyms. At
the same time, they will consolidate their
reading habits, acquiring new vocabulary
and a better understanding of the written
language.

The book includes ten work cards in colour that will allow pupils to complete activities, inside and outside the classroom.
These activities are intended to complement their reading and reinforce the curriculum contents covered in the story,
as well as to cover the specific needs of
each pupil. The postcard included at the
end of the book can be used to write to
the author (preferences, suggestions...).
1

The audio CD

Applying what you have learnt

1 In the story there are some pairs of antonyms.
Write the antonym of the following words.

The book includes an audio CD that contains the recording of all the chapters. By
listening to the text, read by a native teacher, the students will be able to work on
their word pronunciation and verify their
listening comprehension skills.

Word

Contents

Antonym

Antonyms
The adjective

Near

Activities

Similar

Consolidation: 1 and 2

2 In Story Land people
Sadusually make works of art by using rubbish. You can

also make a toy by using recycled materials. For that purpose you can use:
kitchen roll tubes,
boxes, empty plastic bottles, lids, corks,
Good
egg boxes…

© Grupo Anaya

Let your imagination run wild and create dolls,
vehicles, board games, ornaments, plant pots
or toy houses with all those materials.
Then you can work together with your
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Audio CD

Expressing yourself in writing

1 Write a story that contains the following words. Then take turns with
your classmates to read your story in front of the class. You can ask the
teacher to help you with the pronunciation of the difficult words:

snow

train Christmas

gorilla

policeman

Contents
Anecdotes, narration
and dialogues
Activities
Extension: 1 and 2
In group: 2
Interdisciplinary
with Art: 2
Skills
Reading
Listening
Writing

.

Speaking
© Grupo Anaya

6

Skills
Reading
Writing
Speaking

For the teacher
The Teacher’s Book

Teaching suggestions

The Teacher’s Book proposes a methodology and a number of strategies to help
teachers make the most of the reading of
the book and the work card activities, by
offering guidelines for their use, organised in practical tables. It also contains
other complementary materials (an
assessment game, some dramatic games
and a vocabulary list).

•

Key competences

•

Area objectives

•

Curriculum contents

•

Methodology

•

Using the work cards (including
useful tables and solutions)

•

Values in the book

Teaching suggestions

Types of activities performed using the work cards
Card 3: activities 2 and 3
In group activities
Card 9: activity 2
Complementary activities
After school activities

Card 3: actvity 3
Card 8: actvity 2
Card 5: activity 2
Card 6: activity 2

1

Interdisciplinary actvities with Art

Key compentences

Card 8: activities 1 and 2
Card 9: activity 2
Card 3: activities 1 and 2

The following key competences can be worked on using Story Land:

Card 4: activities 1, 2, and 3

Linguistic and communicative

Card 6: activities 1 and 2

• Adapting the meaning of words to their context.

Extension activities

• Producing oral and written texts.

Card 8: activity 1

• Learning simple techniques to start a narration.

Card 9: activities 1 and 2

• Adequately expressing ideas and emotions.
• Using our imagination to express the solution of a conflict in a coherent
way.

Card 10: activities 1 and 2

4

• Understanding, composing and using narrative texts.
• Using language as an instrument of oral and written communication.
• Being able to finish the narration of a story in an original way by using
the most appropriate means of expression.

6

Card 1: activities 1 and 2

Methodology

Card 2: activities 1, 2, 3, 4, and 5
Consolidation activities

Values in the book

Card 5: activities 1 and 2

• Being aware of the resources needed for the description of characters
and how to use them.

introduction
9

The objective of the PiNCH OF SALT Reading Plan is to present the
reading of each book as a game focused on learning and the consolidation
of the reading habit. For this reason, we have included in this Teacher’s
Book a selection of materials designed to motivate pupils before, during
and after reading. The materials included in the Book to make the most of
this focus are as follows:

The main values covered in Story Land

Card 7: activities 1 and 2
23

Generosity

Creativity

Courage

Dramatic games: A selection of entertaining activities based on
the most recent teaching studies, designed to work on reading comprehension and support the acquisition of curriculum contents via the book
(not forgetting the friendly Biblionauts,the four characters we introduced
in the first cycle to help encourage children to read, and who can also be
used as a resource in this cycle if teachers consider this necessary).

Open-mindedness

Equal treatment

Audio CD: The book includes an audio CD that contains a complete
recording of all the chapters. This audio CD can be used by the students, in
class or at school, to verify their listening comprehension skills.
Vocabulary: A photocopiable selection of terms that appear in the
book, with clear and simple definitions, that can be used as a guide for the
children during reading.
Assessment game: A complementary activity that will allow the
pupils to consolidate the knowledge acquired via the reading of the book
and to look in greater depth at some aspects related to it, at the same time
as fostering the use of study techniques and information processing.

Some writing, listening and speaking activities have been included in order to expand the students’ learning experience, by applying the
theoretical concepts and vocabulary from the book to the practice of the
different language skills (reading, writing, listening and speaking).
Some guidelines are provided below regarding how to approach
reading, as well as on how to make the most of the complementary ma16
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The PiNCH OF SALT games

Vocabulary

To work on reading comprehension and
support the acquisition of curriculum
contents, we offer a series of dramatic
games that will assist pupils to revise
what they have learned through reading
the book.

Vocabulary
Approach: To come near or nearer to something or someone.

Example: She approached the door and then opened it.
Appropriate: Right or suitable for a particular person, condition, occa-

sion or place.
Example: That dress is not appropriate to go to a wedding.
Baker: A person whose employment is to make or sell bread, cakes, etc.

Example: The baker made a delicious chocolate cake.
Banknotes: A piece of paper money.

Example: I paid for the cake with a 10 euro banknote.
Bookcase: A piece of furniture with shelves for holding books.

Example: This is my favourite bookcase, because it’s where the
children’s books are.
Counter: A flat surface on which money is counted, business is transacted

or food is prepared or served.
Example: When you buy something at a shop, you need to pay at the
counter.
Dustman: Someone employed to collect and dispose of rubbish.

Example: In my town, the dustmen clean the streets very well.
Full: Completely filled. Containing as much as something can contain.

Example: He had a box full of toys.
Key: Metal device used for opening or closing the lock of a door or win-

dow.
Example: I need a key to open this door.
Law: A rule of conduct established by custom, agreement, or authority.

Example: The law says that you can’t park your car here.
34

Dramatic games
These games have been designed to work on the contents of the
book, while encouraging the pupils’ creativity and imagination.
The first thing that the participants need to understand is that there
are no “correct” or “incorrect” answers to the game. It uses an open approach where many different interpretations are possible, provided that
the basic rules are respected. In this way the games not only serve as instruments for learning, but also contribute to developing the pupils’ selfsufficiency with regard to the interpretation and application of rules, as
well as their sense of responsibility with regard to applying them.
According to the most recent educational studies, this is, without
a doubt, the most valuable contribution that the dramatic game makes to
education: that of fostering self-control and the acquisition of values by
interiorising a particular role within a defined game situation.

Game 1: “Duel of stories”
Materials required:

Pieces of card of different colours, pens, a desk and two chairs.
Procedure:
a) Each of the students are given a piece of card of a particular colour. Each colour is associated to a different genre: yellow
forusing the words included in the card that he/she has taken,
c)isBy

each student will write a story of the genre indicated by the cohumour, green for adventures, red for mystery, blue for futuristic,
pink for love, purple for horror (or any other classification lour
that of their piece of card.
the teacher finds appropriate).
d) Finally, each student will read their story aloud, and the others

b) We will then ask students to take out a piece of card from a will
bag. mention what they like best about it. They could also vote

their
Each piece of paper will have two pairs of antonyms, two pairs
of favourite story..
synonyms, three adjectives, a noun referring to an element of the
Rules
of the game:
landscape and another noun referring to a character’s
occupation.

Game 2: ‘Duel of antonyms’
Materials required:

Pieces of card, pens, felt-tip pens, scissors.
Procedure:
a) We will divide our students into groups.

The role of31the teacher is to coordinate the game and motivate students to take active part in it.

b) Each group will make fifteen coins, each of them containing a

The goal is to make students become actively involved in the game
and help them enjoy it while they work on their creativity and literary taste. The teacher will establish the way in which students
will tell their stories, making sure that the activity is as pleasant as
possible for everyone. He or she will also encourage the students
to focus on the positive aspects of their classsmates’ stories.

c) The groups will sit in circles. Each group will give one of the coins

Objective:

With this exercise we will encourage our students to write stories
that follow the limitations imposed by the rules of the game, but at
the same time do it in a fun and creative way.

pair of antonyms (one of each side of the coin).
they have made to the group on their right. They will then have
five minutes to work together to invent a poem that includes the
two words from the coin that they have been given.
d) After five minutes, a spokesperson in each group will read the

poem they have created. The group that has not completed their
poem will be eliminated.
e) There will then be another round in which new coins will be ex-

changed. We can reduce the time that is given for the creation
of the poem to make the activity increasingly difficult. The team
that has not been eliminated will be the winner of the game.
Rules of the game:

The role of the teacher is to coordinate the game and motivate students to take active part in it.
Children should learn to work in teams with a time limit and to accept the rules and restrictions of the game.
Objective:

To review the contents of the book and the concept of antonyms in
a fun way.

32
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Teaching suggestions

1

Key compentences

The following key competences can be worked on using Story Land:

Linguistic and communicative
• Adapting the meaning of words to their context.
• Producing oral and written texts.
• Learning simple techniques to start a narration.
• Adequately expressing ideas and emotions.
• Using our imagination to express the solution of a conflict in a coherent
way.
• Understanding, composing and using narrative texts.
• Using language as an instrument of oral and written communication.
• Being able to finish the narration of a story in an original way by using
the most appropriate means of expression.
• Being aware of the resources needed for the description of characters
and how to use them.
9

Knowledge of the physical world
and interaction with it
• Showing attitudes of respect towards rules.
• Having the ability to interact with the world around us.
• Showing attitudes of respect towards others and oneself.
• Information and communication technologies (ICT)
• Carrying out tasks by using the ICT tools that are most appropriate for
their age group.
• Using an online dictionary.
• Searching for information. Selecting and saving the information that we
search for.
• Working in collaborative contexts.
• Social and civil
• Developing a value system based on respect.
• Using language as a tool for coexistence, respect and understanding.
• Learning to communicate with other people and understanding the
ideas they express.
• Learning to learn
• Being able to use the resources of intellectual work in an efficient way.
• Encouraging motivation and the love of learning.
• Managing learning processes efficiently.
• Accessing information and the construction of knowledge through the
use of language.

Cultural and artistic
• Reading, understanding and appreciating literary works.
• Using the resources from the library in a responsible way.
• Understanding and appreciating cultural and artistic expressions.
• Expressing oneself in an imaginative and creative way.
• Being aware of the importance of aesthetic factors in everyday life.
• Valuing the importance of creativity through different artistic means of
expression.
10

2

Area objectives

Objectives in English as a Foreign Language
for 3rd and 4th years of Primary Education
• Take active part in class activities, respecting the basic rules of oral interaction.
• Answer requests in a simple way. Give instructions or information suited to already known communicative situations.
• Use the English language to communicate with the teacher and classmates in everyday school activities, paying attention to the rules of interpersonal communication and showing respect for their classmates’
contributions.
• Show appreciation for everyone’s company and cooperation.
• Create correctly simple short written texts about their body, family,
home, games, food and animals, expressing their feelings towards
people, things, functions or situations.
• Classify words into very simple categories.
• Read and understand short simple texts related to their own experiences and interests, which have previously been worked with orally.
• Read and understand their own written production.
• Read and understand the most habitual signs, notices and messages in
their surroundings and in the media.
• Use new technologies to express themselves in English.
• Reflect on the use of non-verbal resources as tools to express themselves in English.
11

• Value the importance of communicating in a foreign language, and enjoy the process of doing so.
• Respect the customs and traditions of children from different cultures.
• Become aware of and develop their own personal abilities to learn to
use the foreign language as a communicative tool.
• Show interest in learning English as a foreign language, with a receptive
and confident attitude about their own ability to learn.
• Use actions to learn and practise new expressions.
• Become aware of the importance of the resources used to learn other
languages in order to apply them to the learning of the foreign language.
• Use aspects referring to phonetics, rhythm, stress and intonation as basic communicative elements.
• Identify language structures and lexical features and use them in communication.

12

3

Curriculum contents

Contents of English as a foreign language
(3rd year)
Listening:

• Understanding key words, sentences and information from short oral
messages.
• Understanding information from multimedia recordings and guided
conversations about common topics.
• Understanding oral messages in different accents of English.
Speaking:

• Using words and short messages with the right pronunciation, stress
patterns, intonation and rhythm.
• Using the common vocabulary to be used in the classroom.
• Using basic structures and sentences to exchange basic information.
• Using strategies for oral expression (body language, finding analogies
with their first language, repetition, etc.)
Reading:

• Correct reading and understanding of frequently used vocabulary.
• Being aware of the basic spelling and punctuation rules.
• Reading and understanding messages and short texts of different types.
• Reading tales, comics and other types of texts or books.
• Applying basic reading strategies: context, previous knowledge and
identifying the key information.
• Using dictionaries and information and communication technologies
as resources for consultation and learning.
13

Writing:

• Using capital letters and other punctuation signs.
• Writing short commonly used words in a relatively correct way.
• Guided writing of different types of short texts.
• Caring for the correct production and presentation of texts.
• Revising and self-correcting the texts that have been produced in a guided way.
• Using dictionaries and information and communication technologies.
Syntactic-discursive contents:

• Using connectors to express logical relations (and, or, but)
• Affirmative sentences.
• Exclamatory sentences.
• Negative sentences using no, not and never.
• Interrogative sentences using wh- words, and auxiliary verbs (do, be
and have).
• Expression of time: present (simple present and present continuous).
• Expression of aspect: punctual (simple tenses); durative (present continuous); habitual (simple tenses + suitable adverbs of frequency; e.g.:
always, every day).
• Expression of modality: factuality (declarative sentences); ability (can);
obligation (have to/ have got to; imperative); permission (can).
• Expression of existence (to be; there is/ there are); entity (nouns, pronouns, articles, demonstratives); quality (very + adjective).
• Expression of quantity: (singular/ plural; cardinal and ordinal numbers
up to two digits; quantity: all, many, some, a lot, etc.; degree: very).
• Expression of space: (prepositions and adverbs of location, position,
motion/direction).
• Expression of time: indications (e.g.: now, next time); sequence (first,
then…); frequency (e.g.: sometimes, usually, etc.); prepositions and adverbs of time.
14

• Expression of manner: adverbs of manner (e.g.: well, quickly, instantly,
etc.).
• Expression of possession: have got; preposition of; Saxon genitive (’s);
possessives.
• Expression of tastes and preferences: I like / I don’t like; I like + verbING; I love.

Contents of English as a foreign language
(4th year)
As the contents of English as a foreign language for 4th year are very similar to those of 3rd year, we are only including the added content in the
following list:
Speaking:

• Taking part in conversations in the classroom. Spelling words.
Reading:

• Individualized reading practice and exercises done individually.
Writing:

• Correct use of apostrophes in punctuation.
Syntactic-discursive contents:

• Negatives: use of no, nobody, nothing.
• Expression of modality: suggestions (should).
• Expression of existence: comparison (comparatives and superlatives).
• Expression of space: prepositions of origin (from).
• Expressions of time: anteriority (before) and posteriority (after).

15
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Methodology

Introduction
The objective of the PINCH OF SALT Reading Plan is to present the
reading of each book as a game focused on learning and the consolidation
of the reading habit. For this reason, we have included in this Teacher’s
Book a selection of materials designed to motivate pupils before, during
and after reading. The materials included in the Book to make the most of
this focus are as follows:
Dramatic games: A selection of entertaining activities based on

the most recent teaching studies, designed to work on reading comprehension and support the acquisition of curriculum contents via the book
(not forgetting the friendly Biblionauts,the four characters we introduced
in the first cycle to help encourage children to read, and who can also be
used as a resource in this cycle if teachers consider this necessary).
Audio CD: The book includes an audio CD that contains a complete

recording of all the chapters. This audio CD can be used by the students, in
class or at school, to verify their listening comprehension skills.
Vocabulary: A photocopiable selection of terms that appear in the

book, with clear and simple definitions, that can be used as a guide for the
children during reading.
Assessment game: A complementary activity that will allow the

pupils to consolidate the knowledge acquired via the reading of the book
and to look in greater depth at some aspects related to it, at the same time
as fostering the use of study techniques and information processing.
Some writing, listening and speaking activities have been included in order to expand the students’ learning experience, by applying the
theoretical concepts and vocabulary from the book to the practice of the
different language skills (reading, writing, listening and speaking).
Some guidelines are provided below regarding how to approach
reading, as well as on how to make the most of the complementary ma16

terials after reading the book. Teachers can adapt them to their teaching
practice where they feel this to be necessary, since they are the ones who
have the most knowledge of the educational requirements of their pupils.

Before reading: Presentation of the book
Before starting to read Story Land, the teacher can ask the students to think about the title of the book, and based on it, imagine what
that country could be like and how they would describe it. We could then
ask students to explain how they have imagined the country, either orally
or in writing. We could also use the students’ contributions by setting an
exhibition with pictures in which each students draws Story Land the way
they have imagined it.
Finally we will encourage students to discover a new Story Land
through by reading the book and to compare it with the one they have imagined, paying attention to the differences and similarities between both.
In short, the idea is to find points of connection between the pupils’
knowledge and the book that induce them to read it with enthusiasm and
curiosity.

During reading: Two possible alternatives
Once the teacher has prepared the pupils to immerse themselves in
the book, it is time to begin reading it. There are two ways of approaching
the reading, depending on the time available and the educational use that
the teacher wishes to give the text:
Reading in the classroom: The book can be read directly in class,

using the sessions necessary for this. To encourage the pupils to acquire a
habit of reading, the best way would be to combine three strategies during
these sessions:
• Reading aloud by the pupils, to foster reading fluency and work on intonation.
• Listening of the audio CD.
• Silent reading.
During these sessions, teachers can interrupt the reading whenever
they consider it necessary in order to comment on the story with the pu17

pils, ask and answer questions on the text or make observations relating to
it. This task can also be delegated to some of the pupils (a different group in
each session). In addition, the photocopiable vocabulary included in this
Teacher’s Book may be used to resolve doubts regarding vocabulary.
Individual reading at home: After presenting the book in class, the

teacher can recommend that the pupils read it as a complementary activity
to be performed at home. This will encourage the habit of continued reading,
the incorporation of reading in their leisure activities and individual responsibility. To support the pupils in this task, it would be ideal to give them the
photocopiable vocabulary included at the end of this Teacher’s Book, and
to monitor the reading process on an individual basis by means of informal
questions regarding the book. The students will be able to use the audio CD
included in the book as a guide to overcome their pronunciation problems
and to improve their intonation and comprehension skills.
A period of one month can be set to finish reading the book, after which
some of the aspects covered in it can be worked on using the work cards.
Another alternative is to make the whole activity voluntary, and allow the pupils to choose which activities included in the teaching resources they prefer to do.

After reading: Dramatic games and work
cards
Whether the book is read in class or at home, once the pupils have
finished reading, the teacher will organise a session of revision and assessment of the pupils’ reading comprehension using for this the dramatic
games offered among the resources of the Reading Plan.
Through these games, the pupils will be able to act out some of the
situations that appear in the story and look more deeply at their meaning,
exploring the curriculum contents tackled in the book in an entertaining
and enjoyable manner, which will allow them to develop their creativity
and use it as a support for learning.
After the session of “dramatic games”, teachers can hand out the
work cards and use them as they consider appropriate to carry out compulsory and voluntary activities. In the following section, some indications
are given regarding the use of these resources in and out of the classroom.
18

5

Using the work cards

Each title of the Pinch of salt series is accompanied by ten
work cards with various activities that allow pupils to work on the contents
of the book either in class or at home. Furthermore, each card includes
information on the curriculum content, the competences and the types of
activities that can be worked on. The activities are designed to cover a wide
range of uses, and, according to the different uses, we have classified them
as follows:
Consolidation activities: To consolidate curriculum contents and

contribute to a better assimilation of these by the pupils. They can also be
used as assessment activities and as revision activities for pupils who are
not reaching the stage objectives.
Extension activities: To look at curriculum contents in greater

depth, or to deal with the special needs of pupils who have already assimilated the basic curriculum contents.
Complementary activities: Extracurricular activities that are

performed voluntarily, either at school or at home.
After school activities: Extracurricular activities that are perfor-

med outside school and which require monitoring by an adult.
In group activities: To form working groups and encourage colla-

boration and task distribution within the group.
Interdisciplinary activities: To allow the simultaneous handling

of curriculum contents from two different areas.
Activities for education in values: Activities of a transversal na-

ture which, based on the contents of a specific area, allow pupils to work
on educational aspects related with the acquisition of healthy habits and
attitudes of cooperation, integration and solidarity.

19

Structure of the work cards
Information on the competences and
abilities to be worked on.

7

Applying what you have learnt
1 Write a synonym for each of the following words. You can ask

your teacher or your parents to help you by using a dictionary:

Word
Brave

Synonym

Contents
Synonyms and
antonyms
Compound and
derivative words
Idiomatic expressions

Answer

Activities
Consolidation: 1 and 2

Delicious

Skills
Reading

Paralysed

Writing

© Grupo Anaya

Information on the skills to be practised.

Information on the method of use.

Information on the contents.
20

Guidelines for using the work cards
The tables we present below provide at-a-glance information regarding the method of use of the work cards, indicating the types of activities,
the competences and the contents that can be worked on with each one of
the ten cards for the book.
Summary of competences, contents, types of activities
and English language skills
Card
number

Competences

Contents

Activities

Card 1

Applying what you
have learnt

Antonyms

1 and 2:
Consolidation

Card 2

Card 3

Understanding
what you have
read

Expressing
yourself orally

The adjective
The written
language
Anecdotes,
narration and
dialogues

Applying what you
have learnt

1, 2, 3, 4, and 5:
Consolidation

1 and 2: Extension

Anecdotes,
narration and
dialogues

3: Complementary
2 and 3: In group

Card 5

Card 6

Thinking
and making
connections

Stimulating
creativity

Speaking

Listening
Writing

Speaking
Writing
Reading

1, 2, and 3:
Extension

Derivative words
Anecdotes,
narration and
dialogues

Writing

Speaking

The oral language

Idiomatic
expressions

Reading

Reading

The dictionary
Card 4

English
Language skills

Listening
Speaking
Writing

1 and 2:
Consolidation

Synonyms and
antonyms

2:
Interdisciplinary
with Art

Inventing poems

1 and 2: Extension

Anecdotes,
narration and
dialogues

2:
Interdisciplinary
with Art

Reading
Writing

Writing
Speaking

21

Summary of competences, contents, types of activities
and English language skills
Card
number

Competences

Contents

Activities

English
Language skills

Synonyms and
antonyms
Card 7

Applying what you
have learnt

Compound and
derivative words

1 and 2:
Consolidation

Reading
Writing

Idiomatic
expressions
1: Extension
Card 8

Card 9

Stimulating
creativity

Expressing
yourself in writing

Anecdotes,
narration and
dialogue

Anecdotes,
narration and
dialogue

2: After school

Writing

1 and 2:
Interdisciplinary
with Art

Speaking

1 and 2: Extension

Reading

2: In group

Listening

2:
Interdisciplinary
with Art

Writing
Speaking
Reading

Card 10

Thinking
and making
connections

Synonyms and
antonyms

1 and 2: Extension

Listening
Writing
Speaking

22

Types of activities performed using the work cards
Card 3: activities 2 and 3
In group activities
Card 9: activity 2
Complementary activities

Card 3: actvity 3

After school activities

Card 8: actvity 2
Card 5: activity 2
Card 6: activity 2

Interdisciplinary actvities with Art
Card 8: activities 1 and 2
Card 9: activity 2
Card 3: activities 1 and 2
Card 4: activities 1, 2, and 3
Card 6: activities 1 and 2
Extension activities
Card 8: activity 1
Card 9: activities 1 and 2
Card 10: activities 1 and 2
Card 1: activities 1 and 2
Card 2: activities 1, 2, 3, 4, and 5
Consolidation activities
Card 5: activities 1 and 2
Card 7: activities 1 and 2
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Competences worked on using the work cards
Card 1: activity 2
Card 2: activities 1, 2, 3, 4, and 5
Card 3: activities 1, 2, and 3
Oral expression

Card 4: activity 1
Card 6: activities 1 and 2
Card 8: activities 1 and 2
Card 9: activities 1 and 2
Card 10: activity 3

Reading comprehension

Card 2: activities 1, 2, 3, 4, and 5
Card 10: activities 1 and 2
Card 1: activity 2
Card 2: activities 1, 2, 3, 4, and 5
Card 3: activity 3
Card 4: activities 1 and 2

Written expression

Card 5: activities 1 and 2
Card 6: activities 1 and 2
Card 7: activity 2
Card 8: activity 1
Card 9: activities 1 and 2
Card 10: activities 1 and 2

Reasoning and relating concepts
Searching for information

Card 5: activities 1 and 2
Card 10: activities 1 and 2
Card 4: actvity 1
Card 1: activities 1 and 2

Applying what has been learnt

Card 4: activities 1, 2, and 3
Card 7: activities 1, 2, and 3
Card 3: activities 1, 2, and 3
Card 5: activities 1 and 2

Creativity

Card 6: activities 1 and 2
Card 8: activities 1 and 2
Card 9: activities 1 and 2
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Contents worked on using the work cards
The dictionary

Card 4: activities 1 and 2
Card 1: actvity 1
Card 5: activity 2

Synonyms and antonyms
Card 7: activity 1
Card 10: activity 1
Card 4: activity 2
Idiomatic expressions
Card 7: activity 2
Card 4: activity 3
Compound and derivative words
Card 7: activities 2 and 3
Card 2: activities 1, 2, 3, 4, and 5
The oral language
Card 3: activities 1, 2, and 3
Card 2: activities 1, 2, 3, 4, and 5
Card 3: activities 1 and 2
Card 5: activities 1 and 2
Anecdotes, narration and dialogues
Card 6: activity 2
Card 8: activity 1
Card 9: activities 1 and 2
Inventing poems

Card 6: activity 1

Reading and reciting poems

Card 10: activities 1, 2, and 3

The adjective

Card 1: activities 1 and 2

The written language

Card 2: activities 1, 2, 3, 4, and 5
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Solutions to the PINCH OF SALT work cards
(Story Land)
Card 1

1 Near – far; Similar – different; Sad – happy; Good – bad.
2 a) Various answers
b) Various answers.

Card 2

1 People use stories and pairs of words instead of money.
2 Because in Story Land dustmen are artists who recycle

rubbish into works of art and everybody loves their work.
3 He paints people’s houses. At the end of the story he is

painting a boat.
4 Because when they catch a thief they play music to them.

When the thieves hear the music they cry tears of emotion
and repent from their crimes.
5 In Story Land parks look like orchards, with apple trees,

tomato plants and other fruit and vegetable trees.

Card 3

1, 2, and 3 Various answers.

Card 4

1 Greenhouse: A building with glass walls and roof for

the cultivation and exhibition of plants under controlled
conditions. ; Skyscraper: A very tall building. ; Hill: A natural
elevation of the land, smaller than a mountain. ; Uniform:
Regular, without variations.
2 It means: “I’m happy to meet you”. Example: When I met

him for the first time, he said “pleased to meet you”.
3 Snow – snowing; Cloud – cloudy ; Sun – sunny.

26

Card 5

1 and 2 Various answers.

Card 6

1 and 2 Various answers.

Card 7

1 Brave – courageous; Answer – reply; Delicious – tasty;

Paralysed – immobilised.
2 a) It means “rain very heavily”.
b) Pour (with rain); downpour.
c) Llover a mares.
3 Book – notebook; Dish – dishwasher; Glasses – sunglasses.

Card 8

1 and 2: Various answers.

Card 9

1 and 2: Various answers.

Card 10 1 a) He means that he feels very sad when he does not see the
woman he loves and that he feels very happy when he
dreams about her at night.
b) Days – nights.
2 a, b and c: Various answers.

27

6

Values in the book
The main values covered in Story Land
Generosity

Creativity

Courage

Open-mindedness

Equal treatment
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7

Assessment game

The purpose of this activity is to assess how much our students have
learnt through the reading of the book by working in teams to set up a story
market inspired in the one that we have read about in Story Land.
Objective:

To encourage creativity and the acquisition of teamwork strategies,
as well as the consolidation of the concepts that have been learnt
through the reading of Story Land.
Materials:

Card, scissors, glue, paint, tables, pieces of cloth to make the stalls,
different sorts of boxes and containers and fancy dress costumes.
Procedure:
1) In the first session, the students will be put into pairs, at the

teacher’s discretion.
2) Each pair will have to prepare the goods (stories) they are going

to sell at their stalls, and their coins with pairs of words. They
can choose to specialise in a specific type of stories (humorous,
fantastic, scary, etc.) or to offer a range of different genres. Each
story will be written on a different piece of paper, depending on
the genre, following the descriptions from the book.
3) The second session will be devoted to setting up the stalls in the

market. Each pair will have a table where they will display their
goods, with the stories classified by colours and distributed in different boxes and containers.
4) Once the stalls have been set up, one member from each pair will

be in charge of selling and the other one will be in charge of buying. After a while they will exchange their roles. At the end of the
session each student will tell the class what he/she has bought
and will read aloud his/her favourite story from the ones that he/
she has bought.
29

Assessment criteria:

For the assessment of the work done by each student, we suggest
the following criteria to be taken into account:
• Correct use of grammar and spelling in the stories.
• Uniqueness of the plots.
• Literary quality of the narrations.
• Display of creativity when inventing the stories.
• Creativity and artistic vision for the setting up of the stalls.
• Respect for the rules established for exchanging stories in the
market.

30

Dramatic games
These games have been designed to work on the contents of the
book, while encouraging the pupils’ creativity and imagination.
The first thing that the participants need to understand is that there
are no “correct” or “incorrect” answers to the game. It uses an open approach where many different interpretations are possible, provided that
the basic rules are respected. In this way the games not only serve as instruments for learning, but also contribute to developing the pupils’ selfsufficiency with regard to the interpretation and application of rules, as
well as their sense of responsibility with regard to applying them.
According to the most recent educational studies, this is, without
a doubt, the most valuable contribution that the dramatic game makes to
education: that of fostering self-control and the acquisition of values by
interiorising a particular role within a defined game situation.

Game 1: “Duel of stories”
Materials required:

Pieces of card of different colours, pens, a desk and two chairs.
Procedure:
a) Each of the students are given a piece of card of a particular co-

lour. Each colour is associated to a different genre: yellow is for
humour, green for adventures, red for mystery, blue for futuristic,
pink for love, purple for horror (or any other classification that
the teacher finds appropriate).
b) We will then ask students to take out a piece of card from a bag.

Each piece of paper will have two pairs of antonyms, two pairs of
synonyms, three adjectives, a noun referring to an element of the
landscape and another noun referring to a character’s occupation.
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c) By using the words included in the card that he/she has taken,

each student will write a story of the genre indicated by the colour of their piece of card.
d) Finally, each student will read their story aloud, and the others

will mention what they like best about it. They could also vote
their favourite story..
Rules of the game:

The role of the teacher is to coordinate the game and motivate students to take active part in it.
The goal is to make students become actively involved in the game
and help them enjoy it while they work on their creativity and literary taste. The teacher will establish the way in which students
will tell their stories, making sure that the activity is as pleasant as
possible for everyone. He or she will also encourage the students
to focus on the positive aspects of their classsmates’ stories.
Objective:

With this exercise we will encourage our students to write stories
that follow the limitations imposed by the rules of the game, but at
the same time do it in a fun and creative way.
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Game 2: ‘Duel of antonyms’
Materials required:

Pieces of card, pens, felt-tip pens, scissors.
Procedure:
a) We will divide our students into groups.
b) Each group will make fifteen coins, each of them containing a

pair of antonyms (one of each side of the coin).
c) The groups will sit in circles. Each group will give one of the coins

they have made to the group on their right. They will then have
five minutes to work together to invent a poem that includes the
two words from the coin that they have been given.
d) After five minutes, a spokesperson in each group will read the

poem they have created. The group that has not completed their
poem will be eliminated.
e) There will then be another round in which new coins will be ex-

changed. We can reduce the time that is given for the creation
of the poem to make the activity increasingly difficult. The team
that has not been eliminated will be the winner of the game.
Rules of the game:

The role of the teacher is to coordinate the game and motivate students to take active part in it.
Children should learn to work in teams with a time limit and to accept the rules and restrictions of the game.
Objective:

To review the contents of the book and the concept of antonyms in
a fun way.
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Vocabulary
Approach: To come near or nearer to something or someone.

Example: She approached the door and then opened it.
Appropriate: Right or suitable for a particular person, condition, occa-

sion or place.
Example: That dress is not appropriate to go to a wedding.
Baker: A person whose employment is to make or sell bread, cakes, etc.

Example: The baker made a delicious chocolate cake.
Banknotes: A piece of paper money.

Example: I paid for the cake with a 10 euro banknote.
Bookcase: A piece of furniture with shelves for holding books.

Example: This is my favourite bookcase, because it’s where the
children’s books are.
Counter: A flat surface on which money is counted, business is transacted

or food is prepared or served.
Example: When you buy something at a shop, you need to pay at the
counter.
Dustman: Someone employed to collect and dispose of rubbish.

Example: In my town, the dustmen clean the streets very well.
Full: Completely filled. Containing as much as something can contain.

Example: He had a box full of toys.
Key: Metal device used for opening or closing the lock of a door or win-

dow.
Example: I need a key to open this door.
Law: A rule of conduct established by custom, agreement, or authority.

Example: The law says that you can’t park your car here.
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Library: A place where books, films and other materials are kept for bo-

rrowing or reference.
Example: I sometimes read books from the library.
Mayor: The head of government of a city or town.

Example: The Mayor will visit some schools next week.
Opaque: Impenetrable by light. Not transparent or translucent.

Example: Some minerals are transparent, while others are opaque.
Pleased: Happy, delighted.

Example: I’m pleased to see you again, dear friend.
Puppet: A small figure of a person or animal, designed to be manipulated

by the hand.
Example: She likes playing with puppets and making puppet shows.
Recycle: To treat or process a substance so it can be used again.

Example: We should recycle paper in order to prevent the destruction
of forests.
Shape: The outward form of an object.

Example: That biscuit has a circular shape.
Single: Not accompanied by another or others.

Example: You can buy a lollipop with a single coin.
Stall: A small stand used by a vendor at a market.

Example: You can buy apples and bananas at that stall.
Thief: A person who steals something from another.

Example: The thief stole the bike.
Wages: Payment for the work that somebody has done.

Example: He worked very hard and they paid him his wages.
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Reading level: Pre-intermediate [A2-B1]

