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The PINCH OF SALT collection

As part of its ongoing commitment to the encouragement of reading 
and teaching innovation, Anaya presents the PINCH OF SALT collection 
as a response to the new challenges of the education system. Intended for 
Primary Education, the collection combines literature with contents from 
di�erent curriculum subjects. Each book handles these contents via a �c-
tional story with a captivating and fun plot, using language appropriate for 
the age of the readers. �e attractively designed and generously illustrated 
books are accompanied by ten work cards with proposed activities that 
may be completed individually or in groups, either at home or in the class-
room.

The author, Ana Alonso, is a writer, poet and teacher, with a long 
literary background. In recent years she has published numerous books 
for children and young adults, including the prestigious series La llave del 
tiempo (�e Key of Time) and Versos piratas, piratas en verso (Pirate Verses, 
Pirates in Verse), in Anaya, and she has received important awards, includ-
ing the Hiperión poetry prize and the Barco de Vapor children’s literature 
award.

�e PINCH OF SALT Reading Plan o�ers a new focus, based on the 
most recent studies on the acquisition of reading habits at an early age, as 
well as on the experience of numerous teachers. �ought-provoking and 
stimulating (with dramatisations and complementary materials written by 
the author herself), it has been carefully designed to encourage reading 
e�ciently at all levels of Primary Education.

We hope that both pupils and teachers will �nd in these books the 
‘pinch of salt’ necessary to stimulate creativity and add excitement to our 
daily routine. 



      

Contents

The human figure

Activities

Consolidation:  
1 and 2

Writing

Speaking

Applying what you have learnt1
1 Look at these 

two portraits 
and answer 
the questions.

a) more realistic

 
b) types of portraits

 
 

Consolidation: 

Name:  

2 Work in groups to answer the following questions about the painting in the 
previous exercise:

a) Do the colours in the painting reflect the real colours of the person that is 
being portrayed?

b) Why do you think the artist chose these colours and not others?

c) What features in the portrait do you think have been exaggerated on purpose?Learning to learn

Contents

Observation  
and analysis

Activities

Extension: 1 and 3

In group: 2

Skills

Writing

Speaking

2
1 Look at the painting attentively 

and answer the questions.

 a) What is the person’s face made of?

b) What is the hair made of?

c) What is the dress made of?

d) Do you know the names of the flowers that we can see in the 
painting? Write their names here (you can share the ones you 
know with your classmates).

 
© Grupo Anaya
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The PINCH OF SALT materials    

For pupils

The reading book
� rough the adventures of Max, students 
will be able to become familiar with the 
di� erent ways to represent the human � -
gure and face, by using di� erent techni-
ques. � ey will also be able to compare 
di� erent artistic styles. At the same time, 
they will consolidate their reading habits, 
acquiring new vocabulary and a better 
understanding of the written language. 

The audio CD
� e book includes an audio CD that con-
tains the recording of all the chapters. By 
listening to the text, read by a native tea-
cher, the students will be able to work on 
their word pronunciation and verify their 
listening comprehension skills.

The work cards
� e book includes ten work cards in co-
lour that will allow pupils to complete ac-
tivities, inside and outside the classroom.

� ese activities are intended to comple-
ment their reading and reinforce the cu-
rriculum contents covered in the story, 
as well as to cover the speci� c needs of 
each pupil. � e postcard included at the 
end of the book can be used to write to 
the author (preferences, suggestions...).

Audio CD

Ana Alonso

The Seven Portraits 
of Mr Grunt
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The Teacher’s Book
� e Teacher’s Book proposes a methodo-
logy and a number of strategies to help 
teachers make the most of the reading of 
the book and the work card activities, by 
o� ering guidelines for their use, orga-
nised in practical tables. It also contains 
other complementary materials (an 
assessment game, some dramatic games 
and a vocabulary list).

Teaching suggestions

•	 Key competences

•	 Area objectives

•	 Curriculum contents

•	 Methodology

•	 Using the work cards (including 
useful tables and solutions)

•	 Values in the book

For the teacher

9

Teaching suggestions

1  Key compentences

� e following key competences can be worked on using The Seven Por-
traits of Mr Grunt:

Mathematic
•	 Using geometry to sketch the drawings of shapes of beings or everyday 

objects.

•	 Putting reasoning processes into practice and identifying their validity.

•	 Evaluating the degree of certainty of the results derived from reasoning.

•	 Showing interest for using mathematical modes of reasoning.

Linguistic and communicative
•	 Valuing works of art.

•	 Searching for narrative and formal originality.

•	 Obtaining relevant and su�  cient information through observation.

Putting reasoning processes into practice and identifying their validity.

Evaluating the degree of certainty of the results derived from reasoning.

Showing interest for using mathematical modes of reasoning.

Obtaining relevant and su�  cient information through observation.

18

4  Methodology

Introduction
�e objective of the PINCH OF SALT Reading Plan is to present the 

reading of each book as a game focused on learning and the consolidation 
of the reading habit. For this reason, we have included in this Teacher’s 
Book a selection of materials designed to motivate pupils before, during 
and after reading. �e materials included in the Book to make the most of 
this focus are as follows:

Dramatic games: A selection of entertaining activities based on 
the most recent teaching studies, designed to work on reading compre-
hension and support the acquisition of curriculum contents via the book 
(not forgetting the friendly Biblionauts,the four characters we introduced 
in the �rst cycle to help encourage children to read, and who can also be 
used as a resource in this cycle if teachers consider this necessary).

Audio CD: �e book includes an audio CD that contains a complete 
recording of all the chapters. �is audio CD can be used by the students, in 
class or at school, to verify their listening comprehension skills. 

Vocabulary: A photocopiable selection of terms that appear in the 
book, with clear and simple de�nitions, that can be used as a guide for the 
children during reading.

Assessment game: A complementary activity that will allow the 
pupils to consolidate the knowledge acquired via the reading of the book 
and to look in greater depth at some aspects related to it, at the same time 
as fostering the use of study techniques and information processing.

Some writing, listening and speaking activities have been includ-
ed in order to expand the students’ learning experience, by applying the 
theoretical concepts and vocabulary from the book to the practice of the 
di�erent language skills (reading, writing, listening and speaking).

Some guidelines are provided below regarding how to approach 
reading, as well as on how to make the most of the complementary ma-

 Reading Plan is to present the 
reading of each book as a game focused on learning and the consolidation 
of the reading habit. For this reason, we have included in this Teacher’s 
Book a selection of materials designed to motivate pupils before, during 
and after reading. �e materials included in the Book to make the most of 

25

Types of activities performed using the work cards

After school activities Card 9: actvity 1

Interdisciplinary actvities with English

Card 5: activity 1

Card 10: activity 4

Complementary activities Card 5: actvity 2

In group activities

Card 2: activity 2

Card 7: activity 2

Extension activities

Card 2: activities 1 and 3

Card 3: activities 1, 2, and 3

Card 5: activity 1

Card 6: activities 1 and 2

Card 9: activity 2

Card 10: activity 4

Consolidation activities

Card 1: activities 1 and 2

Card 4: activities 1, 2, 3, and 4

Card 7: activity 1

Card 8: activities 1, 2, 3, and 4

Card 10: activities 1, 2, and 3

25

Card 10: activity 4

Card 1: activities 1 and 2

Card 4: activities 1, 2, 3, and 4

Card 7: activity 1

Card 8: activities 1, 2, 3, and 4

Card 10: activities 1, 2, and 3

30

6 Values in the book

The main values covered in The Seven Portraits of Mr Grunt

Creativity                   

Enjoyment of art

Experimentation

Tolerance

Open-mindedness
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Dramatic games

� ese games have been designed to work on the contents of the 
book, while encouraging the pupils’ creativity and imagination.

� e � rst thing that the participants need to understand is that there 
are no “correct” or “incorrect” answers to the game. It uses an open ap-
proach where many di� erent interpretations are possible, provided that 
the basic rules are respected. In this way the games not only serve as ins-
truments for learning, but also contribute to developing the pupils’ self-
su�  ciency with regard to the interpretation and application of rules, as 
well as their sense of responsibility with regard to applying them.

According to the most recent educational studies, this is, without 
a doubt, the most valuable contribution that the dramatic game makes to 
education: that of fostering self-control and the acquisition of values by 
interiorising a particular role within a de� ned game situation.

33
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Game 1: “The fancy dress costumes”

Materials required:

Brown paper, �nger paint, crayons, clippings and materials of di�e-
rent textures, etc., to prepare the costumes.

Procedure:

a) At the beginning of the activity, our pupils will prepare fancy 
dress costumes inspired by one of the seven personalities of the 
portraits of Mr Grunt. Once they are all dressed up, the children 
will give themselves a name. 

b) �e teacher will call each of the pupils to come to the front of the 
classroom, one by one, to explain what their character is like and 
which of the portraits of Mr Grunt they are similar to.

c) When all the pupils have introduced themselves, the teacher will 
ask pupils in pairs to come to the front of the classroom and im-
provise a dialogue based on the characteristics of their character.

Rules of the game:

�e role of the teacher is to coordinate the game and motivate stu-
dents to take active part in it.

�e goal is to make students use their own words and improvise 
their dialogues through the use of English and body language.

Objective: 

To review both the plot and the curriculum contents included in the 
book, in a fun way.

35

Game 2: “The speech bubbles”

Materials required:

�e fancy dress costumes from the previous game. Big pieces of card.

Procedure:

a) �e teacher will divide the students into pairs and give each of 
the pairs a big piece of card.

b) Each pair will draw a giant “speech bubble”, like the ones we see 
in comics, in their piece of card, and write in it one of the senten-
ces that the portraits of Mr Grunt say in the story.

 Optional: You can also write sentences inspired in the style and 
personality of the di�erent portraits, even if the sentences are not 
in the book.

c) �en the teacher will collect all the speech bubbles and will place 
them on the blackboard, in sets of 2. For each pair of speech bu-
bbles, two children dressed up as the corresponding characters 
will approach the blackboard.

d) By using those initial lines of the dialogue (which might sound 
absurd, because they have been written independently) the chil-
dren dressed up as those characters will improvise new sentences 
in their character’s style, so as to make a scene that makes sense. 
�e teacher will blow a whistle to indicate when there should be 
a change of speech bubbles and protagonists.

Rules of the game:

�e role of the teacher is to coordinate the game and motivate stu-
dents to take active part in it.

�e goal is to make students use their own words and improvise 
their dialogues through the use of English and body language.

Objective: 

With this exercise we will try to consolidate the comprehension 
both of the story in the book and the di�erent styles of artistic re-
presentation, and we will try to do it in a fun way.

VocabularyThe PINCH OF SALT games

To work on reading comprehension and 
support the acquisition of curriculum 
contents, we o� er a series of dramatic 
games that will assist pupils to revise 
what they have learned through reading 
the book. 
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Vocabulary

Abstract: Style of painting in which instead of representing objects,
there is a representation of combinations of shapes and colours 
which transmit a certain mood or feeling.

Example: Mondrian painted abstract paintings.

Brave: Possessing or displaying courage; valiant.

Example: He is so brave that he never looks scared.

Butler: A male servant.

Example: He is so rich that he has a butler to help him at home.

Complain: To express feelings of pain, dissatisfaction, or resentment.
If you complain about something, you say that it is wrong or unsa-
tisfactory.

Coward: One who shows ignoble fear in the face of danger or pain.

Example: He gets scared very easily because he is a bit of a coward.

Cubism: A school of painting and sculpture, characterized by the reduc-
tion and fragmentation of natural forms into abstract, geometric 
structures, as if they were seen from di� erent angles at the same 
time.

Cubist: An artist who follows the principles of cubism (related word: Cu-
bism).

Example: Pablo Picasso painted some cubist paintings.

Fauvism: Artistic style in which very intense colours are used to represent 
people, colours or landscapes. 

Fauvist: An artist who follows the principles of fauvism (related words: 
Fauvism).

Example: � e colours in this painting remind my of the fauvist style.
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Teaching suggestions

1  Key compentences

� e following key competences can be worked on using The Seven Por-
traits of Mr Grunt:

Mathematic
•	 Using geometry to sketch the drawings of shapes of beings or everyday 

objects.

•	 Putting reasoning processes into practice and identifying their validity.

•	 Evaluating the degree of certainty of the results derived from reasoning.

•	 Showing interest for using mathematical modes of reasoning.

Linguistic and communicative
•	 Valuing works of art.

•	 Searching for narrative and formal originality.

•	 Obtaining relevant and su�  cient information through observation.
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•	 Describing work processes and explaining solutions.

•	 Acquiring some speci�c vocabulary related to the subject.

•	 Being able to generate communicative exchanges. 

Knowledge of the physical world and 
interaction with it
•	 Taking advantage of the gestural information provided by our human 

and model environment.

•	 Using plastic art techniques in a delightful way.

•	 Using the environment as a pretext for artistic creation.

•	 Showing attitudes of respect towards others and oneself.

•	 Showing appreciation for the environment through its colours, shapes, 
sounds, textures, etc., which are present in nature and in the di�erent 
works of art made by humans.

Information and communication 
technologies (ICT)
•	 Transmitting information through plastic art techniques.

•	 Analysing images and the message they transmit.

•	 Analysing audiovisuals and the message they transmit.

•	 Searching for information. Selecting and exchanging with other stu-
dents the information that we search for, trying to obtain from it both 
knowledge and enjoyment.

Social and civil
•	 Finding out about processes and being able to plan them. 

•	 Taking care of materials and tools. 

•	 Being �exible when choosing a solution to a certain problem.

•	 Working in teams by cooperating and becoming responsible of one’s 
own tasks.

•	 Applying concrete techniques and using spaces in an adequate way.
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•	 Following the rules and instructions that we have been given.

•	 Expressing oneself, trying to reach agreements, by having an attitude of 
mutual respect, acceptance and understanding. 

Learning to learn
•	 Showing curiosity about the end result of a manipulative task.

•	 Valuing the creative potential that we can �nd in simple things.

•	 Finding out about processes and planning them.

•	 Making an e�ort to achieve original results. 

•	 Observing in order to acquire relevant and su�cient information. 

•	 Re�ecting about the processes for manipulating objects, experimenting 
with techniques and materials and the sensory exploration of sounds, 
textures, shapes and spaces.

•	 Using the acquired knowledge in di�erent situations.

Cultural and artistic
•	 Showing interest to know more about the types of materials.

•	 Experimenting with techniques and materials.

•	 Exploring chromatic materials and enjoying the results obtained from 
the experimentation.

•	 Exchanging information of images of di�erent periods and cultures.

•	 Being aware of di�erent artistic codes and using the techniques and re-
sources that are typical of them.

•	 Facilitating expression and communication. 

•	 Knowing, valuing and showing a critical attitude towards cultural and 
artistic manifestations. 

•	 Promoting self-initiative, imagination and creativity.

•	 Supporting and appreciating other people’s initiatives and contribu-
tions. 
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Autonomy and self-initiative
•	 Manipulating materials and acquiring some experience in expressing 

things through plastic art.

•	 Experimenting and enjoying the use of di�erent techniques and mate-
rials.

•	 Developing di�erent initiatives and solutions.

•	 Favouring creativity by carrying out initiatives and considering di�erent 
possibilities.

•	 Encouraging originality and the search for innovation in the creative 
process.

•	 Choosing the resources that are necessary, by taking into account the 
expressive intention of what we want to achieve.

•	 Planning the creative process and making an e�ort to reach some origi-
nal results.

•	 Acquiring knowledge and searching for solutions through exploration 
and experimentation.
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2  Area objectives

 
Objectives in Artistic Education for 3rd and 
4th years of Primary Education
•	 Being able to analyse images by taking into account the emotions they 

transmit: happiness, sadness, tranquillity, irritation, etc.

•	 Interiorising simple rhythmic sequences.

•	 Having con�dence in one’s own artistic creations and enjoying the crea-
tive process.

•	 Exploring and using di�erent materials for plastic art in a precise way.

•	 Being aware of the properties of some common materials and the possi-
bilities they have for communicative, ludic or creative purposes.

•	 Describing the qualities (size, shape, colour, weight, texture, etc.) of ma-
nipulable materials and objects that are present around us, as a result of 
a process of multisensory and ludic exploration.

•	 Selecting those categories that are considered more useful and appro-
priate for the development of expressive artistic activities.

•	 Applying the knowledge about the visual and plastic characteristics, as 
well as those about the spacial relation of situations and objects of the 
environment, in order to improve the expressive activity and the iconic 
communication. 

•	 Carrying out a work of plastic art in which all members of the class can 
take part.

•	 Progressively developing the ability of critical thinking as regards the 
ways of expression and aesthetic values shown in audiovisual media.
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•	 Enjoying the works of art that are present in our surroundings and our 
Autonomous Community.

•	 Knowing the most remarkable elements of our cultural heritage.

•	 Developing our sensitivity and taste for everything that is beautiful and 
creative.

•	 Freely expressing one’s ideas and feelings through the production of 
creative works of art.

•	 Carrying out more complex projects of collective artistic production 
than in previous years, by cooperating in the creation of a single �nal 
product.

•	 Valuing and respecting other students’ opinions when working together 
on the creation of a work of art.

•	 Working in groups to roleplay di�erent everyday situations and scenes 
of fantastic worlds by means of collective games, using the expressive 
resources of one’s own body.

•	 Becoming familiar with some of the professions related with the world 
of art, by showing interest in the characteristics of the work done by di-
�erent artists and enjoying as members of the audience when viewing 
their productions.

Objectives in English as a Foreign Language 
for 3rd and 4th years of Primary Education
•	 Take active part in class activities, respecting the basic rules of oral in-

teraction.

•	 Answer requests in a simple way. Give instructions or information sui-
ted to already known communicative situations.

•	 Use the English language to communicate with the teacher and classma-
tes in everyday school activities, paying attention to the rules of inter-
personal communication and showing respect for their classmates’ 
contributions.

•	 Show appreciation for everyone’s company and cooperation.

•	 Create correctly simple short written texts about their body, family, 
home, games, food and animals, expressing their feelings towards 
people, things, functions or situations.
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•	 Classify words into very simple categories.

•	 Read and understand short simple texts related to their own experien-
ces and interests, which have previously been worked with orally.

•	 Read and understand their own written production.

•	 Read and understand the most habitual signs, notices and messages in 
their surroundings and in the media.

•	 Use new technologies to express themselves in English.

•	 Re�ect on the use of non-verbal resources as tools to express themsel-
ves in English.

•	 Value the importance of communicating in a foreign language, and en-
joy the process of doing so.

•	 Respect the customs and traditions of children from di�erent cultures.

•	 Become aware of and develop their own personal abilities to learn to 
use the foreign language as a communicative tool.

•	 Show interest in learning English as a foreign language, with a receptive 
and con�dent attitude about their own ability to learn.

•	 Use actions to learn and practise new expressions.

•	 Become aware of the importance of the resources used to learn other 
languages in order to apply them to the learning of the foreign language.

•	 Use aspects referring to phonetics, rhythm, stress and intonation as ba-
sic communicative elements.

•	 Identify language structures and lexical features and use them in com-
munication. 
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3  Curriculum contents 

Contents of Artistic Education (3rd year)
•	 Observation and interiorization of the di�erent parts, features and body 

patterns of the human �gure.

•	 Proportion of the human body: the body structure both of the skeleton 
and the outline.

•	 �e aesthetic, visual and luminous qualities of the environment. 

•	 �e facial features: identi�cation of their position.

•	 �e human head, seen from the front and from the side: proportion and 
facial features.

•	 �e aesthetic qualities in natural models of the world around us.

•	 Association of images.

•	 Signs and symbols used in visual communication.

•	 Elements that characterise objects or beings that have been designed 
from the basic same basic shape.

•	 Paintings by famous artists. �e roles of the painter, the sculptor and the 
architect.

Contents of English as a foreign language 
(4th year)
•	 �e human �gure, animals, plants, objects, landscape and di�erent ty-

pes of interior spaces.

•	 Observation in order to create images: drawing of the human �gure, of 
animals, plants, objects, landscapes and interior spaces. 
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•	 Association of images.

•	 Signs and symbols in visual communication.

•	 Shapes. �e body shape of the �gures of humans and animals.

•	 Colours and their use: tones, hues, contrasts, mixtures, identi�cation, 
criteria for classi�cation (chromatic circle, primary colours and mixtu-
res, cold and warm colours, and objective and subjective colours).

•	 Size, proportion and body shape, according to an aesthetic canon. 
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4  Methodology

Introduction
�e objective of the PINCH OF SALT Reading Plan is to present the 

reading of each book as a game focused on learning and the consolidation 
of the reading habit. For this reason, we have included in this Teacher’s 
Book a selection of materials designed to motivate pupils before, during 
and after reading. �e materials included in the Book to make the most of 
this focus are as follows:

Dramatic games: A selection of entertaining activities based on 
the most recent teaching studies, designed to work on reading compre-
hension and support the acquisition of curriculum contents via the book 
(not forgetting the friendly Biblionauts,the four characters we introduced 
in the �rst cycle to help encourage children to read, and who can also be 
used as a resource in this cycle if teachers consider this necessary).

Audio CD: �e book includes an audio CD that contains a complete 
recording of all the chapters. �is audio CD can be used by the students, in 
class or at school, to verify their listening comprehension skills. 

Vocabulary: A photocopiable selection of terms that appear in the 
book, with clear and simple de�nitions, that can be used as a guide for the 
children during reading.

Assessment game: A complementary activity that will allow the 
pupils to consolidate the knowledge acquired via the reading of the book 
and to look in greater depth at some aspects related to it, at the same time 
as fostering the use of study techniques and information processing.

Some writing, listening and speaking activities have been includ-
ed in order to expand the students’ learning experience, by applying the 
theoretical concepts and vocabulary from the book to the practice of the 
di�erent language skills (reading, writing, listening and speaking).

Some guidelines are provided below regarding how to approach 
reading, as well as on how to make the most of the complementary ma-
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terials after reading the book. Teachers can adapt them to their teaching 
practice where they feel this to be necessary, since they are the ones who 
have the most knowledge of the educational requirements of their pupils.

Before reading: Presentation of the book
Before starting to read The Seven Portraits of Mr Grunt, the 

teacher can ask the students to think to have a look at some art books and 
postcards of famous paintings, and pay attention to the di�erent ways of 
representing the human �gure. We could also use this session to �nd out 
about the aesthetic criteria that our pupils have and to try to help them get 
rid of any negative prejudice they might have about works of art and the 
possibility of enjoying them. 

Afer listening to the children’s responses, the teacher will tell them 
about Max, the magic painter, and his ability to paint in di�erent styles.

�e goal here is to try to �nd some points of connection between 
our pupils and the book so as to try to get them interested in reading it with 
enthusiasm and curiosity.

During reading: Two possible alternatives
Once the teacher has prepared the pupils to immerse themselves in 

the book, it is time to begin reading it. �ere are two ways of approaching 
the reading, depending on the time available and the educational use that 
the teacher wishes to give the text:

Reading in the classroom: �e book can be read directly in class, 
using the sessions necessary for this. To encourage the pupils to acquire a 
habit of reading, the best way would be to combine three strategies during 
these sessions:

•	 Reading aloud by the pupils, to foster reading �uency and work on in-
tonation.

•	  Listening of the audio CD.

•	  Silent reading.

During these sessions, teachers can interrupt the reading whenever 
they consider it necessary in order to comment on the story with the pu-
pils, ask and answer questions on the text or make observations relating to 
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it. �is task can also be delegated to some of the pupils (a di�erent group in 
each session). In addition, the photocopiable vocabulary included in this 
Teacher’s Book may be used to resolve doubts regarding vocabulary.

Individual reading at home: After presenting the book in class, the 
teacher can recommend that the pupils read it as a complementary activity 
to be performed at home. �is will encourage the habit of continued reading, 
the incorporation of reading in their leisure activities and individual respon-
sibility. To support the pupils in this task, it would be ideal to give them the 
photocopiable vocabulary included at the end of this Teacher’s Book, and 
to monitor the reading process on an individual basis by means of informal 
questions regarding the book. �e students will be able to use the audio CD 
included in the book as a guide to overcome their pronunciation problems 
and to improve their intonation and comprehension skills.

A period of one month can be set to �nish reading the book, after which 
some of the aspects covered in it can be worked on using the work cards.

Another alternative is to make the whole activity voluntary, and al-
low the pupils to choose which activities included in the teaching resourc-
es they prefer to do.

After reading: Dramatic games and work 
cards

Whether the book is read in class or at home, once the pupils have 
�nished reading, the teacher will organise a session of revision and as-
sessment of the pupils’ reading comprehension using for this the dramatic 
games o�ered among the resources of the Reading Plan.

�rough these games, the pupils will be able to act out some of the 
situations that appear in the story and look more deeply at their meaning, 
exploring the curriculum contents tackled in the book in an entertaining 
and enjoyable manner, which will allow them to develop their creativity 
and use it as a support for learning.

After the session of “dramatic games”, teachers can hand out the 
work cards and use them as they consider appropriate to carry out com-
pulsory and voluntary activities. In the following section, some indications 
are given regarding the use of these resources in and out of the classroom.
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5  Using the work cards

Each title of the PINCH OF SALT series is accompanied by ten 
work cards with various activities that allow pupils to work on the contents 
of the book either in class or at home. Furthermore, each card includes 
information on the curriculum content, the competences and the types of 
activities that can be worked on. �e activities are designed to cover a wide 
range of uses, and, according to the di�erent uses, we have classi�ed them 
as follows:

Consolidation activities: To consolidate curriculum contents and 
contribute to a better assimilation of these by the pupils. �ey can also be 
used as assessment activities and as revision activities for pupils who are 
not reaching the stage objectives.

Extension activities: To look at curriculum contents in greater 
depth, or to deal with the special needs of pupils who have already assimi-
lated the basic curriculum contents.

Complementary activities: Extracurricular activities that are 
performed voluntarily, either at school or at home.

After school activities: Extracurricular activities that are perfor-
med outside school and which require monitoring by an adult.

In group activities: To form working groups and encourage colla-
boration and task distribution within the group.

Interdisciplinary activities: To allow the simultaneous handling 
of curriculum contents from two di�erent areas.

Activities for education in values: Activities of a transversal na-
ture which, based on the contents of a speci�c area, allow pupils to work 
on educational aspects related with the acquisition of healthy habits and 
attitudes of cooperation, integration and solidarity.
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Structure of the work cards

Contents

The human figure

Colours

Activities

Extension: 1 and 2

Skills

Writing

Speaking

6 Applying what you have learnt

1 Look at this painting by Albrecht Dürer, which is a portrait of ürer, which is a portrait of ürer
himself. Answer the following questions. Compare your answers to 
those of your classmates.

 a) What are the predominant colours in 
the painting?

 

 

b) What impression do you think the artist  
wanted to create by making a painting 
of himself dressed like this?

 
 

© Grupo Anaya

Information on the competences and 
abilities to be worked on.

Information on the contents.

Information on the method of use.

Information on the skills to be practised. 
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Guidelines for using the work cards 
�e tables we present below provide at-a-glance information regar-

ding the method of use of the work cards, indicating the types of activities, 
the competences and the contents that can be worked on with each one of 
the ten cards for the book.

Summary of competences, contents, types of activities  
and English language skills

Card 
number Competences Contents Activities English 

Language skills

Card 1 Applying what you 
have learnt �e human �gure 1 and 2: 

Consolidation
Writing

Speaking

Card 2 Learning to learn Observation and 
analysis

1 and 3: Extension

2: In group

Writing

Speaking

Card 3
�inking 

and making 
connections

Observation and 
analysis

1, 2, and 3: 
Extension

Writing 

Speaking

Card 4 Experimenting
�e human �gure

Colours
1, 2, 3, and 4: 

Consolidation
Writing 

Speaking

Card 5 Stimulating 
creativity Creativity

1: Extension

1: 
Interdisciplinary 

with English

2: Complementary

Listening

Reading 

Writing

Speaking

Card 6 Applying what you 
have learnt

�e human �gure

Colours
1 and 2: Extension

Writing

Speaking

Card 7
�inking 

and making 
connections

�e human �gure
1: Consolidation

2: In group

Writing

Speaking

Card 8
Stimulating 

creativity Colours 1, 2, 3, and 4: 
Consolidation

Writing

Speaking
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Summary of competences, contents, types of activities  
and English language skills

Card 
number Competences Contents Activities English 

Language skills

Card 9 Learning to learn Techniques and 
materials

1: After School

2: Extension

Listening

Writing 

Speaking

Card 10
Understanding 
what you have 

read
Creativity

1, 2, and 3: 
Consolidation

4: Extension

4: 
Interdisciplinary 

with English

Reading

Listening

Writing 
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Types of activities performed using the work cards

After school activities Card 9: actvity 1

Interdisciplinary actvities with English

Card 5: activity 1

Card 10: activity 4

Complementary activities Card 5: actvity 2

In group activities

Card 2: activity 2

Card 7: activity 2

Extension activities

Card 2: activities 1 and 3

Card 3: activities 1, 2, and 3

Card 5: activity 1

Card 6: activities 1 and 2

Card 9: activity 2

Card 10: activity 4

Consolidation activities

Card 1: activities 1 and 2

Card 4: activities 1, 2, 3, and 4

Card 7: activity 1

Card 8: activities 1, 2, 3, and 4

Card 10: activities 1, 2, and 3
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Competences worked on using the work cards

Observation

Card 1: actiity 1

Card 2: activity 1

Card 3: activity 1

Card 6: activity 1

Card 7: activity 1

Investigation
Card 4: activities 1, 2, 3, and 4

Card 9: activity 1

Searching for inforrmation Card 9: activities 1 and 2

Reading comprehension Card 10: activities 1, 2, and 3

Written expression

Card 5: activity 1

Card 9: activity 2

Card 10: activity 4

Reasoning and relating concepts

Card 2: activity 2

Card 3: activities 1, 2, and 3

Card 7: activities 1 and 2

Applying what has been learnt
Card 1: activities 1 and 2

Card 6: activities 1 and 2

Creativity

Card 2: activity 3

Card 5: activities 1 and 2

Card 8: activities 1, 2, 3, and 4

Card 10: activity 4
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Contents worked on using the work cards

Techniques and materials Card 9: activities 1 and 2

Creativity
Card 5: actvities 1 and 2

Card 10: activities 1, 2, 3, and 4

Colours

Card 4: activities 1, 2, 3, and 4

Card 6: activities 1 and 2

Card 8: activities 1, 2, 3, and 4

�e human �gure

Card 1: activities 1 and 2

Card 4: activities 1, 2, 3, and 4

Card 6: activities 1 and 2

Card 7: activities 1 and 2

Observation and analysis
Card 2: activities 1, 2, and 3

Card 3: activities 1, 2, and 3
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Solutions to the PINCH OF SALT work cards 
(The Seven Portraits of Mr Grunt)

Card 1 1 a) �e one on the right is more realistic. 
 b) Mr Clippings, because the portrait looks as if it’s broken  
 into pieces. 
2 �e correct answers are c) and e).

Card 2 1 a) It’s made of �owers. 
 b) Of �owers. 
 c) Of leaves, with �owers on the neck. 
 d) Roses, poppies, jasmines, lilies, daisies, violets, etc. 
2 Various answers. 
3 Various answers.

Card 3 1 a) �ey are spots of sunlight, formed by the sunrays �ltered  
 through the leaves of trees. 
 b) Women used to wear long dresses, and they don’t usually  
 do that now. Many men and women were wearing hats, and  
 these days that isn’t a very usual thing. 
2 Mr Spots, because it is painted in the same style as him 
(impressionist). 
3 Various answers.

Card 4 1 Various answers. 
2 Various answers. 
3 Various answers. 
4 Various answers.

Card 5 1 Various answers. 
2 Various answers.

Card 6 1 a) Black and white. 
 b) Possibly an impression of elegance and respectability (or  
 also seriousness and importance, etc.). 
2 Various answers.
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Card 7 1 a) Various answers. 
 b) Various answers. 
2 a) No. 
 b) Various answers. 
 c) Various answers.

Card 8 1 Various answers. 
2 Various answers. 
3 Various answers. 
4 Various answers.

Card 9 1 Various answers. 
2 a) Art museum: A room or series of rooms where works of  
 art are exhibited. 
 b) Oil paint:  A kind of paint made with oil. 
 c) Canvas: A fabric of cotton, hemp, or �ax, prepared to be  
 painted on. 
 d) Fresco: Painting done on a wall by using pigments  
 dissolved in water.

Card 10 1 Various answers. 
2 Various answers. 
3 Various answers. 
4 Various answers.
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6 Values in the book

The main values covered in The Seven Portraits of Mr Grunt

Creativity                   

Enjoyment of art

Experimentation

Tolerance

Open-mindedness
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7 Assessment game
By using the picture frame provided in the photocopiable material, 

or making some other frames using paint and card, each child will prepare 
six drawings for the big exhibition.

All the drawings have to represent the same scene, but using di�e-
rent styles or drawing from di�erent perspectives.

�e choice of the scene to be drawn is completely up to the pupil to 
decide: it can be a human or an animal, an object or a landscape, a �cti-
cious character, a still life… �e possibilities are endless.

Once they have �nished the seven versions of the scene, our pupils 
will get together in order to organise the exhibition with the teacher’s help, 
in order to make the exhibition as beautiful as possible.



32



33

Dramatic games

� ese games have been designed to work on the contents of the 
book, while encouraging the pupils’ creativity and imagination.

� e � rst thing that the participants need to understand is that there 
are no “correct” or “incorrect” answers to the game. It uses an open ap-
proach where many di� erent interpretations are possible, provided that 
the basic rules are respected. In this way the games not only serve as ins-
truments for learning, but also contribute to developing the pupils’ self-
su�  ciency with regard to the interpretation and application of rules, as 
well as their sense of responsibility with regard to applying them.

According to the most recent educational studies, this is, without 
a doubt, the most valuable contribution that the dramatic game makes to 
education: that of fostering self-control and the acquisition of values by 
interiorising a particular role within a de� ned game situation.
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Game 1: “The fancy dress costumes”

Materials required:

Brown paper, �nger paint, crayons, clippings and materials of di�e-
rent textures, etc., to prepare the costumes.

Procedure:

a) At the beginning of the activity, our pupils will prepare fancy 
dress costumes inspired by one of the seven personalities of the 
portraits of Mr Grunt. Once they are all dressed up, the children 
will give themselves a name. 

b) �e teacher will call each of the pupils to come to the front of the 
classroom, one by one, to explain what their character is like and 
which of the portraits of Mr Grunt they are similar to.

c) When all the pupils have introduced themselves, the teacher will 
ask pupils in pairs to come to the front of the classroom and im-
provise a dialogue based on the characteristics of their character.

Rules of the game:

�e role of the teacher is to coordinate the game and motivate stu-
dents to take active part in it.

�e goal is to make students use their own words and improvise 
their dialogues through the use of English and body language.

Objective: 

To review both the plot and the curriculum contents included in the 
book, in a fun way.
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Game 2: “The speech bubbles”

Materials required:

�e fancy dress costumes from the previous game. Big pieces of card.

Procedure:

a) �e teacher will divide the students into pairs and give each of 
the pairs a big piece of card.

b) Each pair will draw a giant “speech bubble”, like the ones we see 
in comics, in their piece of card, and write in it one of the senten-
ces that the portraits of Mr Grunt say in the story.

 Optional: You can also write sentences inspired in the style and 
personality of the di�erent portraits, even if the sentences are not 
in the book.

c) �en the teacher will collect all the speech bubbles and will place 
them on the blackboard, in sets of 2. For each pair of speech bu-
bbles, two children dressed up as the corresponding characters 
will approach the blackboard.

d) By using those initial lines of the dialogue (which might sound 
absurd, because they have been written independently) the chil-
dren dressed up as those characters will improvise new sentences 
in their character’s style, so as to make a scene that makes sense. 
�e teacher will blow a whistle to indicate when there should be 
a change of speech bubbles and protagonists.

Rules of the game:

�e role of the teacher is to coordinate the game and motivate stu-
dents to take active part in it.

�e goal is to make students use their own words and improvise 
their dialogues through the use of English and body language.

Objective: 

With this exercise we will try to consolidate the comprehension 
both of the story in the book and the di�erent styles of artistic re-
presentation, and we will try to do it in a fun way.
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Vocabulary

Abstract: Style of painting in which instead of representing objects,
there is a representation of combinations of shapes and colours 
which transmit a certain mood or feeling.

Example: Mondrian painted abstract paintings.

Brave: Possessing or displaying courage; valiant.

Example: He is so brave that he never looks scared.

Butler: A male servant.

Example: He is so rich that he has a butler to help him at home.

Complain: To express feelings of pain, dissatisfaction, or resentment.
If you complain about something, you say that it is wrong or unsa-
tisfactory.

Coward: One who shows ignoble fear in the face of danger or pain.

Example: He gets scared very easily because he is a bit of a coward.

Cubism: A school of painting and sculpture, characterized by the reduc-
tion and fragmentation of natural forms into abstract, geometric 
structures, as if they were seen from di� erent angles at the same 
time.

Cubist: An artist who follows the principles of cubism (related word: Cu-
bism).

Example: Pablo Picasso painted some cubist paintings.

Fauvism: Artistic style in which very intense colours are used to represent 
people, colours or landscapes. 

Fauvist: An artist who follows the principles of fauvism (related words: 
Fauvism).

Example: � e colours in this painting remind my of the fauvist style.
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Impressionism: An artistic style that tries to create e�ects of light and co-
lour di�erent from the traditional one, by using small strokes to si-
mulate actual re�ected light and some other techniques.

Impressionist: Relating to Impressionism (related words: Impressio-
nism, impression).

Example: Renoir was an impressionist painter.

Mood: A person’s temporary state of mind or emotion.

Example: My brother is in a very good mood today.

Ordinary: Not exceptional in any way. Normal.

Example: I had a very ordinary day at school. Nothing special hap-
pened.

Portrait: a painting, drawing, sculpture, photograph, or other likeness of 
an individual, especially of the face.

Example: I really like that portrait of my mother.

Quarrel: To engage in a disagreement or dispute; argue.

Realism: Artistic style in which the goal is to represent reality as it is.

Realistic: A work of art that tries to represent reality the way it is, to empha-
sise what is real.

Example: �at landscape was painted in a very realistic way. 

Surrealism: Artistic style in which the feelings and sensations that an 
image transmit are more important than its logical meaning.

Surrealist: An artist who is a member of the movement called surrealism 
(related words: Surrealism).

 Example: Salvador Dalí was a surrealist painter.

Terrific: Extremely good or excellent.

Example: �ose chocolates are terri�c. I’m going to eat them all.



Reading level:  Pre-intermediate [A2-B1]




